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Background 
In April 2014 the Children and Families Act 
received Royal Assent. A key element of this 
Act is the reform of Special Educational Needs 
and Disability (SEND) and a new Code of 
Practice for special educational needs.

Leicestershire places a high priority on improving 
outcomes and raising aspirations for children and young 
people aged 0-25 years with special educational needs 
and disability. Work is well underway to ensure that 
we are able to meet the requirements of the changes 
in legislation from 1 September 2014. Together with 
parents, carers, schools, colleges and other groups we 
are developing a Leicestershire approach that fulfils the 
statutory requirements and principles which are integral to 
the reform.  

The purpose of this document is to provide the most 
relevant information to leaders in Leicestershire so that 
there is a shared understanding of what needs to be in 
place and where the responsibility lies. 
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New statutory requirements  
– key milestones
The timeline below outlines key milestones for delivery of the new system:

The code of practice is currently before Parliament and must be approved before it comes into force on 1 September.  

The latest version is available at:

www.gov.uk/government/publications/send-code-of-practice-0-to-25

The following sections provide information about the key elements of the reformed code and what is happening  
in Leicestershire.  

2014/15 2015/16 2016/17 2017/18

Parliamentary
process

• Commencement order and 
regulations laid 

• Parliamentary approval for 
Code of Practice

Councils involve partners and parents in planning 
to deliver the reformed system

Children & Families Act: Royal Assent

JUL
2015

AUG
2014

JUL
2014

APR
2014

MAR
2014

MAR
2014

SEP
2015

• Local offers published following consultation
• Joint commisioning duty begins
• Personal budgets offered in EHC plans
• Mediation arrangements in place
• EHC assessment and planning for new entrants
• Councils publish plans for EHC plan transfers

SEP
2014

Children and young people with statements transferred to the new systemSEP
2014

MAR
2018 No statements leftAPR

2018

Young people with learning disability assessments 
transfer to new system

SEP
2014

SEP
2016 No LDAs leftOCT

2016

• 2014-15 SEND Reform Grant for local authorities
• Support available from pathfinder champions and 

   specialist delivery partners

MAR
2014

MAR
2015

New duties for young 
offenders with SEND

MAY
2015
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Local Offer
From September 2014 a local offer will be published following consultation. 

The local offer has two key purposes as defined in the 
Code of Practice: 

•	 To provide clear, comprehensive and accessible 
information about the available provision and how to 
access it. 

•	 To make provision more responsive to local needs and 
aspirations by directly involving disabled children and 
young people and those with SEN and their parents, 
along with service providers in its development and 
review. 

The legislation expects local offers to be developed and 
revised over time. 

Local authorities have been required for some time to 
publish information about support for children and young 
people with SEND, including what they expect schools 
to provide from their delegated budgets and provision for 
short breaks. This is the starting point for the local offer. 

Leicestershire’s first step is collating existing published 
information from the LCC website regarding special 
educational needs and disability services and guidance 
across education, children and adult social care services. 
Health service information will be added to this. The first 
iteration of the local offer is likely to be a ‘basic offer’ which 
goes live in September. Following this the local offer will 
evolve and develop to incorporate the full requirements for 
an effective local offer, shaped and responsive to service 
users’ needs and views. 

Schools have a responsibility to publish their own 
SEND information. They also have a responsibility for 
publishing information about Early Years’ providers that 
are maintained by the schools governing body. The 
Leicestershire approach is to work with groups of early 
years settings, schools and colleges to establish what any 
early years setting, school or FE provider should have in 
place for children and young people. This will reflect the 
new schools funding regime and in particular the High 
Needs element 2 and 3 funding. This will be published 
as part of the council’s local offer. There is attached a 
standard template for schools (appendix A) that can be 
uploaded on to the council’s website in real time. A similar 
template will be devised for independent early years 
providers and FE settings.

Key Actions for Schools/Colleges
1. Schools to complete template for start of autumn half 

term.

2. Review currently published information and update to 
reflect Children and Families Act and Code of Practice.
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Education, health and care plans
From September 2014 there will be a new approach to planning and assessment (for new referrals 
for statutory assessment).

The education, health and care (EHC) plan replaces the current  
process which leads to a statement of educational need and  
there are some significant changes. EHC plans are for children 
and young people age 0 – 25 in full time education with  
significant and complex special educational needs. The purpose  
of the plan is to provide a co-ordinated process for children 
and young people with the most complex arrangements across 
education, health and social care services. 

An EHC plan must:

•	 Establish and record the views, interests and aspirations 
of the parents and child or young person;

•	 Provide a full description of the child or young person’s 
special educational needs and any health and social 
care needs;

•	 Establish outcomes across education, health and social 
care based on needs and aspirations. The focus being 
on preparing for adulthood and the young person being 
independent, having relationships, being healthy and in  
employment. In Leicestershire, we have included being safe; 

•	 Specify the provision required and how education, 
health and care services will work together. 

This ‘needs assessment’ should not normally be the 
first step in the process, rather it should follow on from 
planning already undertaken with parents and young 
people in conjunction with an early years provider, school, 
post 16 institution or other provider. In order to achieve 
this in Leicestershire part of the graduated response is 
through a SEND support plan. 

Early years settings and schools are required, by April 2015, 
to review children and young people currently identified 
as school action/school action plus. The review must 
involve parents and the child to consider whether or not 
they continue to have special educational needs. The Code 
of Practice gives clear advice regarding identification and 
assessment of special educational needs and the required 
graduated response to meeting such needs. 

Ongoing 
discussion

SEND 
support plan EHC Annual

review
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Maintaining an education, health and care plan
The annual review process will always need to consider if 
an education, health and care plan continues to be needed. 

The Code of Practice states:

The education and training outcomes in the EHC plan 
have been achieved when: 

•	 A young person aged 16 or over takes up paid 
employment (including employment with training but 
excluding apprenticeships) 

•	 The young person enters higher education 

A Leicestershire EHC plan is no longer required when:

•	 A young person aged 18 or over leaves education and 
no longer wishes to engage in further learning 

•	 The local authority is no longer responsible for the child 
or young person, for example because they have moved 
to another local authority area. 

Key actions for early years providers and 
schools
1. Review current children on school action and school 

action plus to determine if they continue to have SEN 
and be on SEN support stage by April 2015.

A template EHC plan is provided at appendix B.
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SEND support plan –  
a graduated response
The SEND support plan is aimed at children and young people with special educational needs 
and/or a disability but without an education, health and care plan. This is in recognition that many 
young people with special educational needs and disability would be in early years’ settings, 
schools and colleges who will still require a person centred and holistic approach to meeting needs 
but, do not have the complex difficulties requiring an education, health and care plan.

Feedback from the Pathfinder Local Authorities have 
shown over emphasis on education, health and care plans 
can be to the detriment of this significant group of other 
young people. In Leicestershire there are currently 2800 
statements but children at school action and school action 
plus is approximately 15,000. The DFE and Department 
of Health guidance “Implementing a New 0-25 Special 
Needs System: LAs and Partners April 2014” notes that 
“not every child with special educational needs will need 
an education, health and care plan”.

The advice goes on to say is that;-

 “normal expectation is that children and young people 
with statements will transfer to an education, health 
and care plan. However, just as a Local Authority may 
decide that a child or young person no longer requires 
a statement (for example, where special educational 
provision beyond what is normally available is no longer 
needed either because a child / young person’s needs 
have changed or because the services required can 
be provided without the need for a statement) a Local 
Authority may decide, following an appropriate annual 
review and discussion with the parents / young person, 
that an education plan is not required”.

With the changes to special education needs funding 
nationally as of September 2012 under the Education 
Funding Agency’s reform of school funding, then within 
Leicestershire, the only means by which additional top-up 
funding can be allocated to a school is via a statement 
of special educational needs. Parents have stated that 
the only reason they asked for a statement was to ensure 
additional funding going into schools. Similarly, schools 
have stated that the request for a statement is predicated 
on the need for additional top-up funding. Of those 
statements that are issued, many are for children/young 
people with no or minimal health and/or care needs.  
Approximately 75% of annual reviews recommend no 
change to the statement of SEN. 
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Using the SEND Support Plan
The proposal is that the SEND support plan be used 
by early years settings, schools and colleges to request 
additional top-up funding for children and young people 
with special education needs without the need for an 
education, health and care plan, who previously may have 
been referred for a statement to access top up funding.

Top up funding is efficiently administered already and the 
advice provided with the SEND support plan would enable 
the Local Authority to make a decision (current statement 
panel equivalent). In effect, in the same way the decisions 
are currently made with the advice collated during 
statutory assessment for a statement.

Schools have told us during periods of consultation that 
they would welcome this change as it would reduce 
bureaucracy and allow SENCOs, schools and teachers to 
focus on teaching and learning.

To reduce bureaucracy, it is proposed that any top 
up allocation be for children and young people who 
otherwise would not be eligible for an education, health 
and care plan, but, do have special educational needs 
requiring levels of support over and above the £6000 
contribution expected by schools under the current EFA 
special educational needs funding arrangement. In the 
first instance, the council will use the current ‘thresholds 
for SEN’ as a guide using the threshold for statutory 
assessment for agreeing top up funding.

This would need to be evidenced that the young person 
has long term special educational needs with school 
and contemporary advice from external agencies e.g. 
psychology service, specialist teaching service, therapy 
service.

Such allocations would be made for the period of a key 
stage at the end of which, the child could be re-referred for 
continued top up funding using an updated and revised 

SEND Support Plan. If a child’s/young person’s needs do 
change within the key stage and a different allocation is 
required, then an updated SEND support plan should be 
submitted with updated contemporary advice.

Examples when an SEND support plan could be used to 
request top up funding:

•	 Example 1. Child is on roll at a primary school, has a 
hearing impairment requiring full time support. Their 
health needs are addressed through ENT consultant 
oversight and there are no social care needs. School are 
supported by hearing impaired service.

•	 Example 2. A young person attends a secondary 
school and has a history of communication and social 
difficulties. A diagnosis of autism is made and the 
autism outreach service have been involved and regular 
support is required that is over £6000. 

•	 Example 3. A child is in key stage 2 and their 
achievement is significantly delayed although there 
is evidence of some small steps in progress. The 
educational psychologist has worked with the school 
for a number of years and has identified with the 
school a number of learning difficulties and support 
requirements over £6000.

Attached are examples of an SEND support plan 
(appendix K) and a template letter for requesting top 
up funding (appendix C) that should be sent to the SEN 
assessment service. 

See appendices D – J for examples of SEND support plans

The council is currently working up a system by which 
such requests can be made and responded to by e mail 
using in all likelihood AVCO secure email.
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The role of early years specialists
Where complex developmental and/or learning needs are 
identified at birth or within the early years through health 
checks, which mean a young child under compulsory 
school education has or will have special educational 
needs and or disability, then currently, specialist teachers 
and/or educational psychologists, and/or portage, become 
involved with supporting that child and family.

The proposal is that these specialists will begin drawing 
up an SEND support plan for that young person with 
the family. The SEND support plan will be reviewed and 
updated with the family and will collate educational, health 
and if appropriate social care advice. The SEND support 
plan can then be used as a request for top up funding, 
currently referred to as additional adult support if a child 
attends a pre-school setting aged 3 or 4 years and for 
some 2 year old children.

The role of FE colleges
Young people with SEND attending a full time course at 
an FE college are already in receipt of ‘top up’ funding. At 
this time the council are not proposing any change to this 
system for young people not in receipt of an education, 
health and care plan.

Requesting involvement form educational 
psychologist, specialist teaching services, 
placement at a specialist nursery
The Council’s currently in discussions with these services 
to determine whether or not the SEND support plan could 
also be used as a referral for accessing these services.

Referral for statutory assessment using the SEND 
support plan
The proposal is that the SEND support plan can be used 
for making a referral for statutory assessment, using the 
template letter attached. See Appendix L.

As the SEND support plan will be co-produced by the 
family, young person and school then it will be the basis of 

any subsequent education, health and care plan that is then 
issued. This will fulfil the need of a “tell us once approach” 
and allow early discussion regarding the long term wishes 
and aspirations of the family for their child. It will also mean 
that there is a smooth transition from the SEND Support 
Plan stage to an education, health and care plan.

This multi-agency approach will allow the families to be 
fully involved in discussing their child’s needs and the 
decision making for their future. The education, health 
and care plan is reflective of this building upon the family’s 
input and wishes. In 2013 the number of assessments for 
children was 267 (131 pre-school age).

It is anticipated that for pre-school children this will not 
change for education, health and care plan under the 
SEND reform and that these children will first of all be in 
receipt of an SEND support plan and that the education, 
health and care plan will be produced at the right time in 
readiness to ensure a co-ordinated response to meeting 
that young person’s needs at the right time and prepare 
them for school.  

School age and post 16
For children in school who are already in receipt of top-up 
funding and the co-ordinated approach to meeting their 
needs under the SEND support plan process, following 
review, they may be identified as not making anticipated 
progress and the family wish for a special unit, school 
placement or specialist college. The SEND support plan 
with its accompanying advice can then be used as a 
referral for statutory assessment for an education, health 
and care plan.  
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Schools have told us that making a referral for statutory 
assessment and completing the subsequent Appendix B 
is time consuming. The proposal is that the SEND support 
plan, with the contemporary advice attached, be the basis 
for the education, health and care plan and will therefore 
contain the young person, child, family and educational 
advice from the setting.  If there is already contemporary 

specialist teaching service, health, educational psychology 
service and/or social care advice, then the education, 
health and care plan assessment will not request updated 
advice from these services. If however this advice is not 
available as part of the SEND support plan then this will 
be requested.

Threshold guide; referral for 
statutory assessment
A referral for statutory assessment should be 
considered when:

•	 a child or young person has significant SEN as well 
as complex health care (e.g. Requiring a health care 
plan) and/or significant social care needs (e.g. require 
an adult care and support plan if over 18 or services 
assessed as being needed for a disabled child or young 
person under 18, under section 2 of the CSDPA.)

•	 a child or young person has significant SEN and the 
family are considering requesting a special school, unit 
or specialist college

•	 there are exceptional circumstances based on an 
individual child’s special educational needs and 
circumstances

Note: In the first instance the council will use the current 
thresholds for statutory assessment as a guide (see 
appendix M) using the threshold for a specialist placement 
as the criteria for agreeing statutory assessment.

Given the SEND reform, these thresholds and 
documentation will be formally revised and consulted 
upon during the autumn term.  Attached is the 
assessment pathway to be clear how the new statutory 
assessment process will work in practice.

Maintaining an education, health and care 
plan
The annual review process will always need to consider 
if an education, health and care plan continues to be 
needed. 

The Code of Practice states
The education and training outcomes in the education, 
health and care plan have been achieved when: 

•	 A young person aged 16 or over takes up paid 
employment (including employment with training but 
excluding apprenticeships) 

•	 The young person enters higher education 

•	 A young person aged 18 or over leaves education and 
no longer wishes to engage in further learning 

•	 The local authority is no longer responsible for the child 
or young person, for example because they have moved 
to another local authority area. 
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YES

NO

B C

NO

 

2weeks 4weeks 6weeks 9weeks 12weeks

Step 1 - 
takes 2 weeks

You're a family with a child 
who has special education 
needs or a disability. 
Or you're a young person 
with SEND. 

Your needs are brought to 
Leicestershire County 
Council's attention because:

• Your education provider 
(early years, school or 
college) makes a referral 
to the council's SEN 
assessment service

• Or, as a parent or young 
person, you request an 
assessment. The council 
then contacts your education
provider to find out more.

Step 2 - 
deciding to assess

Within 2 weeks, the 
council prepares or 
takes a look at your 
SEND support plan. The 
council decides whether 
a statutory assessment 
should go ahead for an 
'education, health and 
care plan'.

Step 3 - 
creating an EHC plan

Your SEN officer will 
develop an 'education 
health and care plan' by:

• using the SEND support 
plan put together in 
the setting

• listening to you

• talking to your education 
provider

• when necessary talking 
to other professionals.

Step 5 - 
consulting your 
education provider

If we haven't already 
done so, the council 
will consult the  
education provider 
about being named 
within the plan.

Step 4 - 
by 12 weeks

Within 12 weeks, 
a panel will review 
whether an 'education, 
health and care plan' 
is required.

This means that the council 
doesn't have enough evidence.
The council will write to you 
and explain the decision as well 
as the 'appeal process'. 
We will offer to meet to discuss 
this further.

Even if you don't meet the 
criteria for an EHC plan, you 

still have an SEND support plan

YES

If your request doesn't 
meet the criteria...

Max 
6 weeks

Max 6 weeks Max 9 weeks Max 15 weeks

criteria isn't met

We will write to explain the 
decision. 
A manager from Children and 
Familys Service will lead a 
multi agency meeting to discuss 
the support plan and arrange 
mediation if necessary. 

You still have an 
SEND support plan

criteria not met, but 
other support required

criteria not met but 
evidence of the parent's 
voice not being heard

We will write to you to explain 
the decision and discuss any 
further support.
This might be 'top-up funding' 
for your education provider or a 
meeting with all agencies to 
discuss the next steps.

You still have an 
SEND support plan

If you meet 
the criteria, 
the council 
will let you 
know in 
writing.

We let you 
know in 
writing.
You have 
15 days to 
respond and 
let us know 
your prefered 
school.

We will write to 
you and let you 
know about the 
appeals process.

You need to appeal 
within 16 weeks.

Step 6 - 
within 20 weeks

A final plan is issued.

Any disagreements 
are discussed with 
all parties. 

15weeks 20weeks

A

In 12 
months 
the first 
annual 
review 
should 
take 
place.

EHC plan assessment pathway
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Examples 

•	 Example 1. A year 6 annual review confirms that 
previous health issues have been remediated sufficiently 
to be addressed through mainstream health services. 
Child has some residual learning difficulties requiring 
additional support which can be addressed through 
SEN support plan and if necessary top up funding.

•	 Example 2. A young person continues in full time 
education on leaving school at a mainstream FE college 
and they have significant SEN as well as complex 
health care (e.g. Requiring a health care plan) and/or 
significant social care needs (e.g. require an adult care 
and support plan) then the plan will continue and name 
that FE setting. 

•	 Example 3. A young person leaving special school has 
acquired sufficient skills and training to attend an FE 
college full time. They do not have complex health and/
or social are needs, it is recommended they will no 
longer require a plan. The LA may still need to allocate 
additional funding to the college (top up funding) 
because of their SEN support needs.

The Local Authority will be providing revised Annual 
Review documents.

Schools to note that 139A assessment will not be 
continuing. The annual review in the final year will determine 
future placement in FE, therefore independent carers advice 
and links to local FE colleges are crucial in this. 

Leicestershire’s transition  
plan for young people
Guidance from the Department for Education and Department of Health states:

‘The normal expectation is that children and young people 
with statements will transfer to an education, health 
and care plan. However, just as a local authority may 
decide that a child or young person no longer requires 
a statement (for example, where special educational 
provision beyond what is normally available is no longer 
needed either because a child’s/young person’s needs 
have changed or because the services required can 
be provided without the need for a statement), a local 
authority may decide, following an appropriate review 
and discussion with parents/the young person, that an 
education, health and care plan is not required.’

In Leicestershire all children and young people with a 
statement of SEND should be subject to annual review. 
This includes a discussion with the family and young 

person to consider whether their needs are of the 
complexity and severity across education or health or 
social care to require an education, health and care plan. 
Or as above, a child or young person’s special educational 
needs are such that they can be addressed without the 
need for an education, health and care plan, for example 
an SEND support plan with or without top up funding.

Note. All children and young people with a statement in 
a special school, unit or nursery will have their statement 
converted into an education, health and care plan as 
admission to such a specialist setting requires this.

We will be providing further advice regarding the annual 
review format to aid these discussions and assist in 
transferring statements to education, health and care plan 
or SEND support plans.
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Transition explained for those converting from a statement of education need or section 139a 
assessment to an education, health and care plan:

Moving education stage?

•	pre school to primary school
•	infants to juniors
•	juniors/primary school to high school
•	high school to upper school
•	school leaver

Changing school or college placement?

•	mainstream school to special school/unit
•	special school/unit to specialist FE college
•	special school/unit to mainstream FE college
•	mainstream school to mainstream FE college
•	specialist college FE to mainstream FE college
•	school/college to apprenticeship

In a special school/unit or with a learning disability 
assessment in a mainstream or special school?

•	mainstream or special school/unit year 3
•	mainstream or special school/unit year 6
•	mainstream or special school/unit year 9
•	mainstream or special school/unit year 11
•	any LDA assessments where required

KEY

YES

YES

I now have an education, 
health and care plan

Annual Review

Academic Years 2014-2018:
Your child will convert from a statement to an education,
health and care plan in the academic year that they either:

Move education stage

Move education stage in a special
school/unit or with a learning 
disability assessment in a 
mainstream or specialist college 

Change school or college placement

Marking Marking
Marking
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Personal budgets
From September 2014 personal budgets will be offered as part of an education, health and care 
plan. Currently a number of services provided by health and social care are offered in the form of a 
personal budget or direct payment and this will be reflected in education, health and care plans in 
the first instance.

A personal budget may contain elements of education, 
social care and health funding. A personal budget may 
take the form of:

•	 A direct payment - individuals receive cash to contract, 
purchase and manage services

•	 Organised arrangements - the local authority retains the 
funds and commissions support as directed by parents/
carers/young people

•	 Third party arrangements - funds are paid to an 
individual or another organisation on behalf of the 
young person 

As the SEND reform continues beyond September 2014 
the personal budget offer will be further extended for 
families and young people. 

From 1 September a child or young person  
resident in Leicestershire who has an education, 
health and care plan has the right to request a 
personal budget to meet the outcomes detailed  
in it. Initially direct payments will be limited to 
social care and health, but we hope to extend the 
offer in the coming months. Latest information 
including eligibility criteria can be found at  
www.leics.gov.uk/local_offer

Further information is available at   
www.kids.org.uk/learning-and-resources

Mediation
From September 2014 mediation arrangements will be in 
place. Where parents/carers and young people disagree 
with elements of a final EHC plan they have a right to 
mediation about the education, health and social care 
elements of the plan. 

Parents and young people who wish to make an appeal 
to the Tribunal about the SEND element of an EHC plan 
may do so only after they have contacted an independent 
mediation adviser and discussed whether this might be a 
suitable way of resolving the disagreement. 

Leicestershire has an existing contract as part of a regional 
agreement across the East Midlands with ‘The Together 

Trust’. We will also be developing the existing Parent 
Partnership service to enable it to become an advice  
and information service for parents and young people.  
For more information visit www.leics.gov.uk/parents

Existing mediation arrangements will remain in place for 
complaints regarding school care or health elementsof  
care plans. Problems with education elements should be 
dealt with the Together Trust. For more information visit  
www.togethertrust.org.uk or call 0800 013 0014 or  
0161 283 4848.

See appendix N
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Joint commissioning
From September 2014 the council takes on responsibility 
for jointly commissioning services for all children 
and young people with special educational needs or 
disabilities, both with and without EHC plans. Local 
authorities, NHS England and their partner Clinical 
Commissioning Groups (CCGs) must make arrangements 
for agreeing the education, health and social care 
provision. This includes agreeing personal budgets. 

Leicestershire is working with its partners to develop better 
arrangements for commissioned services.  Getting this 
process right from the start is critical to the success of the 
assessment process and the way in which children and 
their families will access the most appropriate service. 

Further information
We have established a webpage which contains further information about the SEND reform www.leics.gov.uk/send

SEND Gateway website www.nasen.org.uk



18  SEN and Disability Reform: Update and advice for Early Years Settings, Schools and FE Colleges

Appendix A
Leicestershire’s Local Offer template for educational settings

Contents
1. What is the Local Offer?

2. What the Local Offer is not … 

3. Principles of our Local Offer framework

4. What are the requirements for educational settings?

5. Leicestershire’s Local Offer template for educational settings

What is the Local Offer?
From September 2014 every local authority will be 
required to publish information about services they expect 
to be available in their area for children and young people 
from birth to 25 who have special educational needs and/
or disabilities (SEND); and also services outside of the area 
which they expect children and young people from their 
area will use. This will be known as the ‘Local Offer’. The 
Local Offer will put all the information about education, 
health and care services, leisure activities and support 
groups in one place.

It has two main purposes:

•	 To provide clear, comprehensive and accessible 
information about the support and opportunities that 
are available

•	 To make provision more responsive to local needs and 
aspirations

The Government states that the Local Offer must be 
developed and reviewed in partnership with children and 
young people, parent carers, and local services, including 
early year’s settings, schools, colleges, health and social 
care agencies. 

The Local Offer will cover: 

•	 education, health and care provision for children 

and young people with SEND (which should include 
information about its quality and the destinations/
outcomes achieved by those who use it); 

•	 arrangements for identifying and assessing children and 
young people with SEN, including arrangements for 
requesting an EHC needs assessment; 

•	 other education provision (outside of schools or colleges 
such as sports or arts provision); 

•	 training provision, including apprenticeships; 

•	 arrangements for travel to and from schools, post 16 
institutions and early years providers; 

•	 support to help children and young people in moving 
between phases of education and to prepare for 
adulthood; 

•	 sources of information, advice and support in the area 
relating to SEN, parent carer forums, support groups, 
childcare and leisure activities; and 

•	 arrangements for making complaints, for the resolution 
of disagreements, mediation and parents’ and young 
people’s right to appeal. 

Local authorities will be required to publish comments 
about the Local Offer received from or on behalf of 
children/young people with SEND and their parents/carers 
and their response to those comments. This is relevant 
to their duty to keep under review the educational and 
training provision and social care provision for children 
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and young people with SEN or disabilities and their role 
in contributing, with their partner CCGs, to Joint Strategic 
Needs Assessments and the development of local Health 
and Wellbeing Strategies.

What the Local Offer is not … 
It is not a directory of services. This framework provides a 
mechanism for gathering the information that is required 
to be available within The Local Offer. Throughout the 
process, parents and carers have consistently told us that 
the Local Offer is ‘not a service directory’ and will need to 
deliver information in a different way. 

Traditional directories work in a linear way and have 
pre-defined structures, a bit like following a flowchart or 
a pathway, whereas the Local Offer needs to work more 
laterally enabling users to find relevant information without 
knowing exactly what it is they are looking for, a little like 
creating a mind map. 

The website will need to support a search facility that 
is dynamic, drawing information from multiple sources 
providing far more intelligent, capable, relevant and 
responsive interaction with the information. 

Similarities with a directory … 
•	 It will provide contact details for services in the area. 

•	 It will be a comprehensive record of services in the 
area. 

Differences from a directory …. 
•	 It will provide threshold and referral information. 

•	 It will provide detail on schools and colleges and how 
they do things. 

•	 It will have reference to the legislation underpinning the 
services. 

•	 It will set minimum expectations for schools and 
colleges. 

•	 It will be searchable for stuff you don’t know you need 
to find. 

•	 It will have a feedback facility. 

•	 It will inform joint commissioning.

Principles for our Local Offer framework

Co-produced by parent carers, young people and 
professionals 
It is central to SEND reform in Leicestershire that 
everything we do is through partnership and our Local 
Offer will be developed jointly by parent carers, young 
people and practitioners. 

Empowering for parent carers, young people & 
professionals 
Our Local Offer should empower parent carers, young 
people and practitioners by setting out clearly what can 
be expected locally, how to access services and where to 
find further information. This knowledge will enable parent 
carers and young people to know what to expect and to 
be able to hold services to account. This knowledge will 
support practitioners’ understanding of what is available 
and enable them to advise parent carers and young people 
accurately. 
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Accessible 
Parent/carers should be able to find our Local Offer easily 
and understand the content. The design will be flexible to 
enable access by the widest group of parent carers and 
young people possible. For example this could include 
pictures, podcasts and flowcharts. Clear and jargon free 
language will be used. It will be widely available in the 
public domain and provide information on where to find 
extra support. 

Holistic 
Our Local Offer will cover ages 0-25 and contain 
information about services from Education (including 
early year’s settings, mainstream and special schools 
and colleges, training and employment support), Health, 
Social Care, leisure, employment and housing, in both the 
statutory and voluntary sectors. 

Starting with what is widely available 
Our Local Offer will provide clear information about 
what is openly available without the need for particular 
specialist assessments in order to access it. It will also 
need to include information about specialist services, how 
these are accessed, eligibility criteria and decision making 
processes. 

Transparent 

Our Local Offer will set out the path from initial query to 
outcome and publish and explain eligibility criteria. It will 
show the routes to access services and support including 
timescales and responsibilities. There will be an honest 
explanation of how decisions are made and by whom. 
Options will be set out with clear pathways for action and 
directions about what to do and where to go if things go 
wrong. 

Sustainable and sustained 
Our Local Offer will be manageable in terms of quantity 
and level of detail. There will be a clear system for entering 
and updating information. It will avoid duplication and 
use effective links. There will be clear arrangements for 
feedback from users and for review by the co-producers – 
parent carers, young people and professionals. 

Factual 
Our Local Offer will be clear, factual and honest about 
current practice and provision. It will help parent carers, 
young people and professionals know what they can 
reasonably expect. Our Local Offer will recognise gaps, 
limitations and service changes and point towards possible 
alternatives. It will include information about how parent 
carers, young people and professionals can be involved in 
and influence policy and practice.

What are the requirements for educational 
settings?
The Special Educational Needs and Disability (Information) 
Regulations (2014), clause 65 come into force on 1st 
September 2014.

In these Regulations—

“the Act” means the Children and Families Act 2014;

“transferring between phases of education” means 
transferring from—
i. relevant early years education to school;

ii. infant school to junior school;

iii. primary school to middle school;

iv. primary school to secondary school;

v. middle school to secondary school;

vi. secondary school to a post-16 institution; or

vii. one post-16 institution to another post-16 institution;
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viii. “preparing for adulthood and independent 
living” includes—

i. finding employment;

ii. finding accommodation and

iii. participation in society.

The SEND Code of Practice: 0 to 25 years (2014) states 
that local partners must co-operate with the local authority 
to develop and review the Local Offer. Partners include:

•	 the governing bodies of schools that the local authority 
maintains 

•	 the proprietors of academies and free schools in the 
local authority’s area 

•	 the proprietors of non-maintained special schools that 
are in the local authority’s area or provide education 
or training for children and young people in the local 
authority’s area 

•	 the governing bodies of further education colleges and 
sixth form colleges that are in the local authority’s area 
or are attended or likely to be attended by young people 
from their area 

•	 the management committees of pupil referral units that 
are in the local authority’s area or are attended or likely 
to be attended by young people from their area 

•	 the proprietors of independent specialist colleges and 
independent schools specially organised to make 
provision for children and young people with SEN 
which have been included on the list of institutions 
approved by the Secretary of State for the purpose of 
enabling parents and young people to request that 
they are named on an EHC plan and are in the local 
authority’s area or are attended or likely to be attended 
by children and young people in their area 

•	  any other person (other than a school or college) 
that makes special educational provision for children 
or young people for whom the local authority is 
responsible, including providers of relevant early 
education, and 

•	 youth offending teams that the local authority thinks 
has responsibilities in relation to children and young 
people for whom they are responsible 

•	 people in charge of relevant youth accommodation 
providing for detained young people aged 18 or 
under for whom the local authority was responsible 
immediately before they were detained 

•	 the NHS Commissioning Board and any relevant health 
bodies including: o clinical commissioning groups 
(CCGs) whose areas coincide with or fall within the local 
authority’s area or which have a duty under section 3 of 
the National Health Service Act 2006 to arrange for the 
provision of services for any children or young people 
for whom the local authority is responsible 

 - an NHS Trust or NHS Foundation Trust which 
provides services in the local authority’s area or for 
children and young people for whom the authority is 
responsible, or 

 - a Local Health Board with functions in relation 
to children and young people for whom the local 
authority is responsible 

•	 The local authority should engage with the providers 
of relevant early years education, particularly those in 
receipt of early education funding. 

For the purpose of section 65(3)(a) of the Act the SEND 
information which the governing body or proprietor of 
every educational setting (other than a special school 
that is established in a hospital) must include in a report 
containing SEND information is set out in the proceeding 
template. Each early year’s setting; school and college 
must publish responses to the questions outlined within 
the template. 
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As part of creating a Local Offer that provides information 
for children, young people and their parents/carers, the 
template has been formatted using questions (written in 
bold italics) indicating the information they would like to 
know about your local offer. Questions from a parent/
carers perspective are labelled with a P/C sign and those 
from a young person’s perspective with an YP sign. 
Settings should decide which questions to respond to. 
It is felt schools and colleges catering for older children 
and young people will wish to use the YP questions 
in the main. These questions have been linked to the 
information that settings must provide as part of the 
Special Educational Needs and Disability (Information) 
Regulations (2014). 

For clarity, information that must be provided as part of the 
regulations is outlined in blue font. The guidance below 
each statement (within the black box) is not expected to 
be an exhaustive list of information to be included but 
rather an illustration of the types of information that can 
be included. It is intended that question responses will 
be sufficiently in depth and clear so that settings will 
comply with the coming regulations. Whilst it is crucial 
settings comply with the information required under the 
regulations, it is important responses are tailored to meet 
the needs of the intended audience (i.e. child/young 
person or parent/carer).

The regulations state that educational settings must 
publish its SEND information report on its website. To 
help children, young people and parents/carers find this 
information quickly we expect that the ‘local offer’ will be 
easily identified on your website. The best approach to 
this is likely to be having a clearly labelled ‘tab’ named 
‘local offer’. This information will therefore be accessible 
to children, young people and their parents/carers directly 
from an educational settings website and via hyperlinks to 
such websites through to Leicestershire’s main Local Offer 
site.

The responses should follow the Leicestershire Local 
Offer principles especially in relation to parent carer / 
young people participation using clarity of language and 
information about where to go to get further advice or 
guidance through the information. It is important that the 
language used is easily understood by children, young 
people and their parents and carers, being factual and 
jargon free. Including a question and answer format as 
outlined is also recommended.

NB. under the Equality Act 2010 schools, including 
Academies, must publish their accessibility plan and 
review this at least annually. This would be in addition to 
complying with the current School Information Regulations 
2012. The new regulations will apply to maintained 
mainstream, special and nursery schools including 
Academies.

Schools have additional duties under the Special 
Educational Needs and Disability Regulations 2014. 
Schools must publish more detailed information about 
their arrangements for identifying, assessing and making 
provision for pupils with SEN. The information must 
also include information about the arrangements for the 
admission of disabled pupils, the steps taken to prevent 
disabled pupils from being treated less favourably than 
other pupils, the facilities provided to assist access for 
disabled pupils and the schools’ accessibility plans. The 
school-specific information should relate to the school’s 
arrangements for providing a graduated response to 
children’s SEN. 
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Q1. 

P/C:  “How does the setting know 
if children/young people 
need extra help and what 
should I do if I think my 
child may have special 
educational needs?”

YP:  “How do I tell the school  
if I need extra help?” 

1. The kinds of special 
educational needs for which 
provision is made at the 
setting

•	It should be made clear 
whether this is a mainstream 
setting or whether it is a 
specialist setting

•	If a mainstream setting then a 
statement on inclusion could 
be added here 

•	If a specialist setting then the 
type of special educational 
need the setting caters for 
should be described

Leicestershire’s Local Offer template for educational settings
Regulation 3 Special Educational Needs and Disability (Information) Regulations 
(2014)

School/College Name: 

Address: 

Telephone Number: 

Name of Head teacher/Principal: 

Head teacher/Principal’s contact details: 

Website address: 

Facebook account details: 

Twitter Feed details: 

School/College Specialism: 

Age Range of students (start and finish)  
to include Post 14 onwards where relevant): 

Date of Last Inspection: 

Outcome of last inspection: 

Does school/college have a specialist designated unit /  
additional learning support department?       Yes       No 

Total number of students with special  
educational needs at college/setting : 

Total number of students receiving additional learning support: 

1. The kinds of special educational needs for which provision is made

 at  
 
school/college

 

Guidance
P/C = parent/carer

YP = young person
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Guidance2. Information about insert name of college/setting policies for the identification 
and assessment of pupils with special educational needs.

Q2. 

P/C:  “How do you identify 
children with special 
educational needs?” 

YP:  “How will you work out with 
me what extra help I need?” 

2. Information about the settings 
policies for the identification 
and assessment of pupils with 
special educational needs.

•	The setting should make clear 
whether it is a mainstream 
setting or whether it is 
a specialist setting. If a 
mainstream setting then a 
statement on inclusion could 
be added here. If a specialist 
setting then the types of special 
educational need catered for 
should be described.

•	How does the setting identify 
children/young people with 
special educational needs? 
Information that could be 
included here includes, the 
role of the SENCO, the SEN 
Team including roles and 
responsibilities. 

•	How does the setting decide 
when a child/young person is 
having difficulties in accessing 
learning? This may include 
details of any tests that 
the setting uses to support 
identification of difficulties etc. 
and how they are used. 

•	Details of any additional support 
that is offered to the family 
should also be stated in relation 
to accessing education and 
links with outside agencies, 
particularly how the setting 
uses this support and works in 
partnership with other agencies.
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3. Information about insert name of college/setting policies for making provision 
for pupils with special educational needs whether or not pupils have 
Education Health and Care (EHC) Plans, including:

(a) How insert name of college/setting evaluates the effectiveness of its 
provision for such pupils 

3. 

P/C: “How will you support my child?”

YP: “How will you help me?”

3. Information about the setting’s 
policies for making provision for 
pupils with special educational 
needs whether or not pupils 
have Education Health and 
Care (EHC) Plans, including:

Guidance
P/C = parent/carer

YP = young person

P/C: “How does the school 
know how effective its 
arrangements and provision 
for children with special 
educational needs are?”

YP: “How will you make sure you 
help me as best you can?”

(a) How the setting 
evaluates the effectiveness of 
its provision for such pupils; 

•	To be included here are the 
settings systems, processes 
and criteria for evaluating the 
effectiveness of its provision 
for pupils with SEND. 

•	This should also include: 
How does the educational 
setting know how effective 
its arrangements are? How 
are the Governors/Trustees 
involved in monitoring and 
evaluating effectiveness and 
what are their responsibilities?

•	This should include an outline 
of how the setting judges 
whether any additional 
support offered has had 
an impact on the child/ 
young person’s educational 
progress.
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Guidance
P/C = parent/carer

YP = young person

(b) Insert name of college/setting The setting’s arrangements for assessing 
and reviewing the progress of pupils with special educational needs

P/C: “How will both you and I 
know how my child is doing 
and how will you help me to 
support my child’s learning?”

YP: “How will I know if I am 
meeting my goals?”

(b) The setting’s 
arrangements for assessing 
and reviewing the progress 
of pupils with special 
educational needs;

•	Include information on how 
the setting knows how well 
children/young people with 
special educational needs are 
doing. 

•	How does the setting 
communicate this to parents/
carers and how does it make 
them aware of progress that 
their child/young person should 
be making? 

•	What opportunities are there 
for regular contact with 
parents/carers about things 
that have happened during 
time at the setting e.g. a home 
/ school book? 

•	In addition to the normal 
reporting arrangements what 
three opportunities are there 
for parents/carers to discuss a 
child/young person’s progress 
with the staff? 

•	How does the setting explain 
how learning is planned and how 
parents/carers help to support 
this outside of the setting?
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Guidance
P/C = parent/carer

YP = young person

(c) Insert name of college/setting  approach to teaching pupils with special 
educational needs

P/C:  “What is your approach to 
individual learning?”

YP:  “How will you support me to 
access education?”

(c) The setting’s approach to 
teaching pupils with special 
educational needs;

•	Include information about 
the setting’s approach to 
differentiation and the skills 
that staff have to support 
this. How will this help the 
child/young person to make 
progress? For example how 
does the setting use SEN 
Support Plans, learning and 
observation journals? 

•	How does the setting 
approach the identification 
of need and the matching of 
those needs to appropriate 
provision? 

•	What is the education setting’s 
approach to differentiation 
and how does that support 
children/young people. 

•	Explain the different roles that 
setting staff have in supporting 
young people.
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Guidance
P/C = parent/carer

YP = young person

(d) How insert name of college/setting will adapt the curriculum and learning 
environment for pupils with special educational needs

P/C:  “How will the curriculum be 
matched to my child’s/young 
person’s needs?”

YP:  “How will I be supported to 
plan for my learning needs 
and who will explain it and 
help me?”

(d) How the setting adapt 
the curriculum and learning 
environment for pupils with 
special educational needs;

•	How does the setting adapt 
the curriculum and learning 
environment? This can 
refer to the overall inclusion 
statement. The setting should 
make clear the reasonable 
adjustments that it makes 
to meet the range of special 
educational needs. 

•	Explain how learning is 
planned for pupils with 
special educational needs, 
including group and individual 
adaptations to the curriculum.
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Guidance
P/C = parent/carer

YP = young person

(e) How insert name of college/setting will provide additional support for 
learning that is available to pupils with special educational needs

P/C: “How is the decision made 
about the type and how 
much support my child will 
receive?”

YP: “What if I need extra help?”

(e) Additional support for 
learning that is available 
to pupils with special 
educational needs;

•	Outline here the additional 
support and types of 
support that are offered to 
children/young people with 
special educational needs. 
Include information on how 
resources are allocated. 
Also include information on 
access arrangements that 
can be made available for 
public examinations.

•	Describe how decisions 
are made about additional 
support, who will be 
involved and their role in the 
decision making process. 
How are parents and carers 
involved in this process?
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Guidance
P/C = parent/carer

YP = young person

P/C: “How will my child be 
included in activities outside 
the classroom including 
trips?”

YP: “How will you help me to be 
included in school activities?” 

(f) Activities that are 
available for pupils with 
special educational needs in 
addition to those available 
in accordance with the 
curriculum;

•	Include information on the 
extra-curricular activities that 
are available for children and 
young people. Make clear 
whether children with special 
educational needs will be able 
to access all these activities 
and how the educational 
setting assists the children/
young people to do so.

•	Include information about 
how parents/carers are 
involved in planning for any 
activities or trips. Include 
information about support 
that is provided during lunch 
times and breaks and at the 
beginning and end of the day.

(f) Activities that are available for pupils with special educational needs in 
addition to those available in accordance with the curriculum
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(g) Support that is available for improving the emotional and social 
development of pupils with special educational needs.

Guidance
P/C = parent/carer

YP = young person

P/C:  “How will you help to develop 
my child’s emotional and 
social development?” 

YP:  “How can I get help if I am 
worried about things other 
than my school work / 
course?”

(g) Support that is available 
for improving the emotional 
and social development 
of pupils with special 
educational needs.

•	Explain the pastoral, medical 
and social support available 
at the setting for children with 
special educational needs and 
disabilities. 

•	How does the setting 
manage the administration of 
medicines and personal care? 

•	What support is there for 
behaviour, avoiding exclusions 
and increasing attendance? 

•	How does the setting ensure 
the safety of the children/ 
young people? 

•	How are the children / young 
people able to contribute their 
views? 

•	How does the setting support 
children/young people 
(including those with SEND) 
to contribute to wider aspects 
of the learning environment, 
including school councils or 
roles of responsibility?
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4. The name of and contact details of SEN co-ordinator / Manager of  Special 
Educational Needs or Disabilities (SEND) / Additional Learning Support 
Department

Guidance
P/C = parent/carer

YP = young person

Q4. 

P/C: “How will I be able to raise 
any concerns I may have?” 

YP: “What can I do if I am worried 
about something?”

4. The name of and 
contact details of SEN 
co-ordinator / Manager of  
Special Educational Needs 
or Disabilities (SEND) / 
Additional Learning Support 
Department
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Q5. 

P/C: “What specialist services and expertise are 
available at or accessed by the setting? 
What training have staff supporting SEND 
had or what training are they having?”

YP: “What staff are there in the school with 
special training to help young people who 
need extra help?”

5. Information about the expertise and 
training of staff in relation to children and 
young people with special educational 
needs and about how specialist expertise 
will be secured.

•	Outline the approach to training and 
development of staff to enable them to 
support children with special educational 
needs. Describe awareness raising training 
(appropriate for all staff who come into 
contact with SEND children/young people), 
enhanced training (for those working directly 
with children/young people with SEND) and 
specialist training 

•	Explain how the setting would prepare for 
a child who had needs that they have not 
previously supported. 

•	State whether there are specialist staff 
working at the setting and what their 
qualifications are. 

•	Explain what other services the setting 
accesses including health, therapy and 
social care services. Include any specialist 
organisation that provides support e.g. 
related to mental health. 

•	This should also include recent and future 
planned training and disability awareness 
relating to education and the well-being of 
the child or young person. 

•	This section should include details of 
mandatory and specialist training. Identify 
particular strengths in the setting related to 
inclusion. Include details of relevant training 
providers and levels of achievement. Include 
other types of support to enhance training.

Guidance5. Information about the expertise and training of staff in relation to 
children and young people with special educational needs and 
about how specialist expertise will be secured.
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Q6. 

P/C and YP: “How accessible is 
the setting both indoors and 
outdoors?”

6. Information about how 
equipment and facilities 
to support children and 
young people with special 
educational needs will be 
secured.

•	Include here general 
information about the setting’s 
accessibility. 

•	Is the building fully wheelchair 
accessible? 

•	Have there been 
improvements in the auditory 
and visual environment? 

•	Are there disabled changing 
and toilet facilities? 

•	Does the setting have disabled 
parking bays? 

•	Include information about any 
equipment and facilities that 
are routinely provided. 

•	How will equipment and 
facilities to support children 
and young people with special 
educational needs (that are 
additional to and different from 
those already provided) be 
secured? 

•	Include information about the 
way that families are included 
and how the setting works 
with other services to secure 
this provision and how advice 
is secured and applied.

Guidance
P/C = parent/carer

YP = young person

6. Information about how equipment and facilities to support children and 
young people with special educational needs will be secured.



SEN and Disability Reform: Update and advice for Early Years Settings, Schools and FE Colleges  35

Q7. 

P/C:  “How are parents involved 
in the setting? How can I get 
involved? Who can I contact 
for further information?”

YP:  “Which parts of my education 
will my parent/carer get 
involved?”

7. The arrangements for 
consulting parents/carers 
of children with special 
educational needs about, 
and involving such parents/
carers in, the education of 
their child.

•	The inclusion statement is 
important and you should also 
include a general statement 
about working with parents/
carers. This should include the 
arrangements for involvement 
and consultation with parents 
and carers, for example 
routine parent/carer evenings, 
new parent/carer visits, 
Headteacher open mornings, 
parent/carer learning sessions 
etc. 

•	In addition to this you should 
include any opportunities 
available for parents and carers 
with children with additional 
needs to discuss their child’s 
progress with key staff who are 
additional to and different from 
other children/young people at 
the educational setting.

Guidance
P/C = parent/carer

YP = young person

7. The arrangements for consulting parents/carers of children with special 
educational needs about, and involving such parents/carers in, the education 
of their child.
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Q8. 

P/C:  “How will my child’s views be 
listened to?”

YP:  “How will my  views be listened 
to?”

8. The arrangements for 
consulting young people with 
special educational needs 
about, and involving them in, 
their education.

•	Include here how children 
and young people are able 
to contribute their views, 
particularly in relation to 
provision for them and how 
they can best be supported. 

•	Reference to the ladder of 
participation and the setting’s 
expectation and view of 
engaging children and young 
people in decision making. 

•	How are children and young 
people supported to ensure that 
their voice is heard particularly 
if the setting has specialist staff 
for links with other services e.g. 
the Educational Psychology 
service?

Guidance
P/C = parent/carer

YP = young person

8. The arrangements for consulting young people with special educational 
needs about, and involving them in, their education.
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Q9. 

P/C:  “What should I do if I have a 
complaint?”

YP:  “What should I do if I am 
unhappy about the support I 
am receiving?”

9. Any arrangements made 
by the governing body or 
the proprietor relating to the 
treatment of complaints from 
parents and carers of pupils 
with special educational 
needs concerning the 
provision made at the setting.

•	Outline who should be the first 
point of contact if a parent/carer 
wishes it discuss something 
about their child and the 
setting’s general approach to 
resolving concerns.

•	Explain who the parent/carer 
can talk to if they are worried.

•	Explain how the setting 
communicates with parents 
and carers and the measures 
employed to ensure that 
concerns are addressed. 

•	Outline the formal complaints 
policy and where information 
about this can be found.

Guidance
P/C = parent/carer

YP = young person

9. Any arrangements made by the governing body or the proprietor relating to 
the treatment of complaints from parents and carers of pupils with special 
educational needs concerning the provision made at the setting.
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Q10. 

P/C:  “Who else has a role in my 
child’s education?”

YP:  “Who else might help me with 
my learning?”

10. How the governing 
body involves other bodies, 
including health and social 
services bodies, local 
authority support services 
and voluntary organisations, 
in meeting the needs of pupils 
with special educational 
needs and in supporting the 
families of such pupils

•	Include details of other 
professionals and organisations 
that provide support to children/
young people and the school/
college, as well as details of 
staff who have undertaken 
specialist training to support 
specific roles. 

•	Outline details of any specialist 
staff working at the setting and 
their qualifications.

•	Describe any other services 
the setting accesses including 
health, therapy and social care 
services.

Guidance
P/C = parent/carer

YP = young person

10. How the governing body involves other bodies, including health and social 
services bodies, local authority support services and voluntary organisations, 
in meeting the needs of pupils with special educational needs and in 
supporting the families of such pupils
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Q11. 

P/C and YP:  “What other support 
services are there who might 
help me and provide me with 
information and advice?” 

11. The contact details of 
support services for the 
parents and carers of pupils 
with special educational 
needs, including those for 
arrangements made in 
accordance with clause 32.

•	This section should outline how 
the education setting seeks 
to signpost parents/carers/
young people to organisations, 
services etc that can provide 
additional support. 

•	This section should outline 
who would be the first point of 
contact if a parent/carer wanted 
to discuss something about 
their child/young person. 

•	It should be stated who else 
has a role in the child’s/young 
person’s education.

•	Explain how parents/carers can 
contact if they are worried. 

•	Who should parent/carers 
contact if they are considering 
whether their child/young 
person should join the setting? 

•	Name the SEN Coordinator 
and explain how they can be 
contacted. Where can parent/
carers find the local authority’s 
Local Offer?

Guidance
P/C = parent/carer

YP = young person

11. The contact details of support services for the parents and carers of pupils 
with special educational needs, including those for arrangements made in 
accordance with clause 32.
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Q12. 

P/C:  “How will the setting prepare 
and support my child to join, 
transfer to a new setting or to 
the next stage of education and 
life?”

YP:   “What help is there to help me 
get ready to start at my next 
setting / school / college? 

 What help is there to help me 
get ready to start work, be as 
independent as I can, 

 Participate in my community 
and take responsibility for my 
health when I become an 
adult?” 

12. The setting’s arrangements 
for supporting pupils with 
special educational needs in 
transferring between phases 
of education or in preparing 
for adulthood and independent 
living.

•	Include information on the 
setting’s approach to transition. 

•	How does the setting work with 
other educational settings to 
transfer information. 

•	Explain who is responsible for 
providing this support and the 
timescales involved. 

•	Include support for any work 
experience or extra-curricular 
activities.

Guidance
P/C = parent/carer

YP = young person

12. The setting’s arrangements for supporting pupils with special educational 
needs in transferring between phases of education or in preparing for 
adulthood and independent living.
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Guidance
P/C = parent/carer

YP = young person

Q13. 

P/C and YP:  “Where can I find the 
local authority’s Local Offer?” 

13. Information on school/
college contribution to the 
publication of the local 
authority’s local offer 

•	Explain how the setting links 
to the local authority local 
offer and how the information 
is made available to parents/
carers. 

•	Explain the setting’s 
contribution to the LA local 
offer.

13. Information on school/college contribution to the publication of the local 
authority’s local offer 
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Appendix B
Education, health and care plan template form
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Issued on  

SECTION A

Name:   Date of birth: 

Address:   

Lives with:   

Parents name:   

Address: 

One Page Profile

This part is co-produced with the family and young person setting out their story/who am 
I/what I want in terms of support and aspirations/outcomes to achieve the ‘tell us once 
approach’

Education, Health & Care Plan
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SECTION B Child/Young Persons SEN

National Curriculum Levels (Teacher Assessments, SATs (over time and current).

Literacy and Numeracy tests, including reading age, spelling age and comprehension 
levels (over time and current)

Language/behaviour/motor/sensory observations/assessments as appropriate

Child/Young Persons SEN
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SECTION C Health needs
Health Needs related to ______________________________ special educational needs

Other health needs not linked to their special educational needs
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SECTION D Social Care needs
Social Care Needs which are related to _____________________________________ SEN

Other Needs
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SECTION E Outcomes
The outcomes sought for ___________________________________ including outcomes 
for adult life. Arrangements for setting shorter term targets

Special educational needs outcomes

Social care outcomes

Health outcomes



48  SEN and Disability Reform: Update and advice for Early Years Settings, Schools and FE Colleges

SECTION F Special Education Provision
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SECTION G Health Provision
Any health provision reasonably required, and where an Individual health Care Plan is 
made for them, that plan
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SECTION H1
1. Social Care Provision

Any Social Care provision which must be made for a child/young person under 18 
resulting from Section 2 of the Chronically Sick and Disabled Persons Act 1970

SECTION H2
2. Social Care Provision

Any other social care provision reasonably required by the learning difficulties and 
disabilities which result in _________________________________ having SEN. Include 
any Adult Social Care provision being provided to meet a young person’s eligible needs 
through a Statutory Care and Support Plan under the Care Act 2014
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SECTION I
The name and type of school, maintained nursery, Post 16 institution/other, or the type 
of school/other to be attended by ____________________________________, where no 
setting is named
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SECTION J Personal Budget
Details

Education:

Health:

Social Care:

Sisnature of authorised officer  ____________________________

SECTION K Advice

Type of advice Author Date
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Appendix C
Request for top up funding template letter

To: SEN Assessment Service Manager  

  

Re Request for Top Up Funding due to a child or young person’s Special Educational Needs and/or Disability.

Child/Young Person name …………………………….  DOB ………………………

Address ………………………………………………….

…………………………………………………………….

…………………………………………………………….

School Name ……………………………………………..

Please see attached an up to date SEND support plan that was drawn up with the family and (child’s name), with 
input from the following services:-

       ……………………………………………

       ……………………………………………

       ……………………………………………

(Attached to the SEND support plan is their most recent advice).

In brief, the reason for making this request is due to:

Summarise here main needs and intervention required to meet needs and where/who makes this recommendation.

Yours sincerely

Headteacher

School
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Appendix D
Example of a SEND support plan
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Special Educational Needs and 
Disability Support Plan

Start date      Review date 

This form is to be used by early years settings, schools, FE colleges when external 
support from other agency is extensively involved and a person centred holistic approach 
is required.

One Page Profile

Name:   Date of birth: 

Address:   

Lives with:   

This part is co-produced with the family and young person setting out their story/who  
am I/what I want in terms of support and aspirations/outcomes to achieve the ‘tell us 
once approach’

Robby Autumn 2010

Mum, Dad and little brother

I was born with a genetic condition. I have a profound hearing loss and my tummy does not work well. I 
use my potty or the nursery toilet brilliantly for having a wee but my mum has to give me a wash out to 
get rid of my poo.
I had hearing aids when I was a baby then had an operation when I was 1:02 years so that I now have 
2 Cochlear Implants (CI). My family can all hear so to help me communicate we use talking with our 
voices and our hands.
I use my CIs all day, every day and can tell when they are not working. I can put them on myself if 
they fall off. Sometimes when I am cross or frustrated I take them off too.
What can I do now?

I listen well and like to copy new sounds and words that I have heard a few times. I can choose the 
correct toy from a group if the person gives me up to 3 clues in one sentence. I am beginning to put 
three words together when I talk. I know >50 words and even more signs. I don’t always need the 
sign to understand the word. My nursery workers and friends try to use signs too. I use signed letters 
when I use my friends’ names. I like to help my friends and my baby brother.
I absolutely love joining in with my ‘Talking Hands’ DVD. I can now sing some of the songs myself and 
I enjoy hearing these songs at nursery. I like it best when the words stay the same for my songs. If I 
have puppets or pictures I like it even more.
I can count to 12 with no help and can count things in books or real objects. I am a brilliant jigsaw 
completer. I love to repeat the same puzzles over and over again. Some of the puzzles have >20 pieces.
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Continued... 

EYFS - Individual progress tracker/two year integrated health 
check

National Curriculum Levels (Teacher Assessments, SATs (over time and current).   
Please note if attainments were with or without support. 

Literacy and Numeracy tests, including reading age, spelling age and 
comprehension levels (over time and current)

Language/behaviour/motor/sensory observations/assessments

“The Code of Practice still requires the starting point for identification and support 
to look at attainments”.

Special Education Needs and/or Disability

This to be completed by the Senco with the family, child, young person and 
Specialist Teaching Service, Educational Psychologist or other input, any report /
advice being given should be attached as part of the plan

At nursery I love to play outside on the bikes. The best game is pulling my friends around the garden in 
a trailer. I do not like using the pedals because my friends are really heavy. I like active playing like  
throwing balls. But I also love sitting with my mum and using stickers. I do football stickers with my dad. 
I know all my colours, even silver and gold.
I have just begun to tell my dad what I have done at nursery using my diary but it is hard to remember.
When I look at books, I like it best when there are toys that go with the story. I like to help tell the story 
when I see it again. I think books with lots of words are boring.
What will I do in the future?

My Mum and Dad want me to talk and listen as well as I can. We want my gut to work properly.  
They want me to be able to talk to my friends and go to the big school next to my nursery. I want  
to have lots of friends who I can talk to and play with.

Robby has a profound hearing loss which has a consequent effect on his ability to acquire speech and  
language. He has bilateral cochlear implants and wears two speech processors. Without his speech  
processors Robby has no useful access to sound.
His spoken language is significantly delayed and he uses some Makaton to support his understanding 
and communication. He needs lots of opportunities for listening and talking in a quiet environment to 
develop his speech and language.
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Health Needs

If there are any known health needs e.g. epilepsy/diabetes/speech and language/motor 
then this is to be recorded here with any health reports attached (if school does not have 
these reports then it is the responsibility of the health worker to provide this or where 
appropriate, the family are to provide)

Social Care Needs

If there are any known social care needs e.g. any assessment undertaken by social care/ 
short breaks/child is looked after, then this is to be recorded here with any social care 
reports attached (if the school does not have these reports then the family or social 
worker are to provide)

Other Needs

If there are any other known needs that may be impacting on the child’s learning, then this 
to be recorded here, again with any available reports attached e.g. youth offending, youth 
service input (if school does not have these reports then the supporting professional or 
family are to provide). This may include informal support networks e.g. family members.

Outcomes

Discuss here with the family and child/young person the outcomes that are needed, 
including for adult life, along with some shorter term targets to achieve this. This should 
include any identified health, care and education outcomes.

He has on going bowel issues that need monitoring.
Robby’s cochlear implant was implanted by the Nottingham Auditory Implant Centre (NAIP). He has  
attended a series of tuning sessions to ensure he has the optimum map to provide the best possible  
listening. It is very important that his family should be informed if there are any bangs to his head and 
if necessary the implant site will be checked by NAIP. There are safety guidelines for Cochlear Implant 
users in nursery of which staff working with Robby should be aware.

Develop his understanding of spoken language so it is like his friends’ by the time he goes to his local 
primary school.
Robby will talk almost like his peers by the time he goes to school.
He can tell an adult about something he has done that day and be understood.
Robby will maximise the use of his hearing.
Robby will have equipment that is working to optimal levels.
Robby’s family will be independent in their management of the equipment and know how to seek 
support and advice from NAIP.
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Special Educational Provision

Set out here what support the early years/school/college and specialist teacher, 
Educational Psychologist or other professional has recommended.

Health Provisions

Set out here the input health services have provided to meet health needs. This will be 
those recorded in the child/young person’s Health Care Plan or other reports.

Robby and his family need to have contact with a qualified teacher of the deaf in order that his  
Cochlear Implants are checked for use and function; to monitor his language development with his mum 
and dad, and his nursery; liaise with other professionals about his progress; model how to play and  
develop his spoken language in nursery and home; advise people who work with Robby on the best 
ways to support his listening and learning.
In his setting he will need:
•	 10 mins each morning for an adult to check his hearing equipment is working
•	 20 mins each session with an adult in a quiet place to talk and listen. This could be 1:1 or with a 

few friends. He could look at an activity before he sees it in nursery or have a chance to look again 
at an activity that he enjoyed.

•	 10 mins. each day for an adult to write down in his home-school diary  important language he has 
used/has heard when playing or special activities that he has done.

•	 5 mins each day for an adult to read his home school diary and talk with him about special things 
he has done at home.

•	 20 mins each session for his key worker to make or find things that will support his understanding 
in listening activities such as real objects used in the story or picture cards; visual timetables; song 
sacks. 

In addition, Robby will need the background noise to be kept to a minimum so he can hear best. It will 
help if noisy activities are muffled with soft table cloths or carpeted surfaces. 
He will benefit from adults talking to him between 1 - 2m distance. He will understand better if all 
adults who work in Robby’s nursery use signing and talking at the same time. 
He will benefit from adults helping him to talk to his friends and play cooperatively. 
He needs adults to model good speech around him and with him.

Robby visits Leicester Royal Infirmary for his genetic condition.
He needs to visit the Nottingham Audiological Implant Centre each six months to check that his 
Cochlear Implant is working to the best.
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Social Care Provision

This will be input from social care services due to a child/young person’s special 
educational needs and/or disability.

Name of early years setting/school/college

Name here the child/young person’s setting

Attached documents/reports

This can build up over time if being used to request top up funding/EHC Plan, as far as 
practical, reports should be contemporary.

Name of report Date Name of professional

1.

2.

3.

4.

5.

6.

7.

8.

9.

Signed:

Young person:  

Parent/carer: 
 

Supporting professional: 
 

Children’s Nursery in the Village

NAIP Speech & Language

Hearing Support Service Report
 
NAIP Teacher of the deaf report
 
NAIP Tuning Report
 Hearing Support Service Audiological Report
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Appendix E
Example of a SEND support plan
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Special Educational Needs and 
Disability Support Plan

Start date      Review date 

This form is to be used by early years settings, schools, FE colleges when external 
support from other agency is extensively involved and a person centred holistic approach 
is required.

One Page Profile

Name:   Date of birth: 

Address:   

Lives with:   

This part is co-produced with the family and young person setting out their story/who  
am I/what I want in terms of support and aspirations/outcomes to achieve the ‘tell us 
once approach’

AM 30th July 2000

2 Any Street, Anywhere

Mum, stepdad, step-brother (B), younger sister (C), younger brother (D), half brother (E).

My family moved to Leicestershire in summer 2013. Mum, D and I have problems with our eyes. We 
don’t know about E yet as he is only a year old. We go to Great Ormond Street Hospital in London 
every 6 months for appointments. Mum is registered severely sight impaired (blind) and she sometimes 
finds it difficult to help me, my brothers and sister. I have settled into my new school and have made 
some friends. B is also in year 9 in my school.
I have always had help in school because I don’t see very well. My left eye is better than my right eye. 
I have some glasses but I don’t like wearing them in school. They made fun of me at my other school 
when I wore glasses. I wear them at home when I’m doing homework. I find it difficult to read my 
writing back. It’s easier if I work on a computer. I would like to have a laptop to use in school. In my 
Year 6 SATs tests I had a reader. I don’t want the help to be obvious as I don’t like being different 
from my friends.
I like sport and maths in school. I have just chosen my GCSE subjects for next year but don’t know 
yet whether I will get them. I would like to be in the police when I leave school.
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EYFS - Individual progress tracker/two year integrated health check

National Curriculum Levels (Teacher Assessments, SATs (over time and current).   
Please note if attainments were with or without support. 

Literacy and Numeracy tests, including reading age, spelling age and comprehension 
levels (over time and current)

Language/behaviour/motor/sensory observations/assessments

“The Code of Practice still requires the starting point for identification and support to 
look at attainments”.

Special Education Needs and/or Disability

This to be completed by the Senco with the family, child, young person and Specialist 
Teaching Service, Educational Psychologist or other input, any report /advice being 
given should be attached as part of the plan

Health Needs

If there are any known health needs e.g. epilepsy/diabetes/speech and language/motor 
then this is to be recorded here with any health reports attached (if school does not 
have these reports then it is the responsibility of the health worker to provide this or 
where appropriate, the family are to provide)

AM moved to Leicestershire in summer 2013 with his family and joined the school at the start of Year 
9 in September 2013. He has settled well. His special educational needs result from his visual  
problems. He had been known to educational services for VI where he lived previously.
At an early age AM’s natural lenses were removed due to cataract formation. He now has lens 
implants. His left eye is more effective in viewing fine details than his right eye, and his right field of 
vision is slightly reduced. In December 2013, AM was referred to the Leicestershire Vision Support 
Service. A specialist teacher for the visually impaired visited in January 2014 to assess his vision.
See the attached report.

Year 6 SATs completed with support

AM’s vision is monitored at 6-monthly appointments in the ophthalmology department at Great 
Ormond Street Hospital, London to check for any cataract regrowth.
He is prescribed glasses.
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Social Care Needs

If there are any known social care needs e.g. any assessment undertaken by social care/ 
short breaks/child is looked after, then this is to be recorded here with any social care 
reports attached (if the school does not have these reports then the family or social 
worker are to provide)

Other Needs

If there are any other known needs that may be impacting on the child’s learning, 
then this to be recorded here, again with any available reports attached e.g. youth 
offending, youth service input (if school does not have these reports then the supporting 
professional or family are to provide). This may include informal support networks e.g. 
family members.

Outcomes

Discuss here with the family and child/young person the outcomes that are needed, 
including for adult life, along with some shorter term targets to achieve this. This should 
include any identified health, care and education outcomes.

AM, his brother D and Mum have been referred to VISTA (Royal Leicestershire, Rutland and Wycliffe 
Society for the Blind) for family support.
Support/resources

Recommendations have been made on improving the lighting at home and the use of task lighting 
(lamp) has helped AM with completing his homework. Bursary funding from VISTA has provided a 
laptop at home.

AM and his parents feel that the type and level of support which he receives is appropriate and AM is 
comfortable with it.
AM will have access to ICT to record his work wherever possible so he can successfully record his 
work and revise from it in the future.
With the necessary support, specialist resources and arrangements, he will be able to access the 
curriculum and achieve on a par with his peers.
Any change in AM’s vision is detected as soon as possible and appropriate remedial action is taken.
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Special Educational Provision

Set out here what support the early years/school/college and specialist teacher, 
Educational Psychologist or other professional has recommended.

Health Provisions

Set out here the input health services have provided to meet health needs. This will be 
those recorded in the child/young person’s Health Care Plan or other reports.

AM sits at the front of the class wherever possible. When he is working in a pair, he needs to sit on 
the right of the pair. For safety, in practical subjects if he sits on the far right no-one will be working on 
his poorer right side using chemicals, sharp or hot tools etc. He may need to move his position when he 
is affected by glare or reflection. Where complex diagrams are presented on the board, AM needs an 
individual copy so he does not have to rely on his peers.
All resources should be provided as Arial font 14 point in A4 format, as A3 photo-enlargements can 
be unwieldy, and frequently these copies are not as clear as the original. AM is not able to share texts 
etc. as he will hold them at a different angle/distance to his peers.
It helps AM when he uses a laptop or computer to record his work. In ICT sessions, he should not 
share a computer as his viewing distance and print size etc. is different from his peers. He needs 
to use enlarged font, icons, pointer, drop-down menus etc. to improve his access and these specific 
access requirements should be attached to his log on/password so that he doesn’t have to change 
them every time he uses a computer on the school’s network.
AM may struggle with standard graph paper as the contrast and definition is much poorer than is 
appropriate as it is frequently blue grid on pale blue paper or grey grid on white. Samples of alternative 
graph paper, dark lined and square paper are available for copying for AM’s use.
He finds reading millimetres and degrees difficult, and should be given a +/-2 millimetres/degrees 
allowance as he will not be able to read off a standard ruler, protractor, thermometer as accurately as 
his peers.
AM takes longer to read and record his work so it is acceptable to complete a reduced amount of 
work or be given extra time to carry it out.
In examinations, AM will have special arrangements, including enlarged papers and extra time. 
AM should wear his glasses as prescribed.
 

AM’s vision is monitored at 6-monthly appointments in the ophthalmology department at Great  
Ormond Street Hospital, London to check for any cataract regrowth.
He is prescribed glasses.
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Social Care Provision

This will be input from social care services due to a child/young person’s special 
educational needs and/or disability.

Name of early years setting/school/college

Name here the child/young person’s setting

Attached documents/reports

This can build up over time if being used to request top up funding/EHC Plan, as far as 
practical, reports should be contemporary.

Name of report Date Name of professional

1. Vision Support Assessment Report                    06/01/2014  Fred Smith

2.

3.

4.

Signed:

Young person:  

Parent/carer: 
 

Supporting professional: 
 

Anywhere High School
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Appendix F
Example of a SEND support plan
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Special Educational Needs and 
Disability Support Plan

Start date      Review date 

This form is to be used by early years settings, schools, FE colleges when external 
support from other agency is extensively involved and a person centred holistic approach 
is required.

One Page Profile

Name:   Date of birth: 

Address:   

Lives with:   

This part is co-produced with the family and young person setting out their story/who  
am I/what I want in terms of support and aspirations/outcomes to achieve the ‘tell us 
once approach’

Neha November 2011

my mummy, daddy, my brother and my grandma & granddad

I attend Sunshine Day Nursery for 3 sessions a week with 6 hours additional funding support with Millie.
My family speak Punjabi and English at home.
I need a lot of encouragement to eat, but will eat my favourite foods, which change. I will always drink 
yakult yoghurts if offered.
I wear nappies.
I play with string, wrapping it around objects and myself. I do not demonstrate a concept of danger. I 
have begun to use my voice. I can say shape names and colours and numbers up to 5. I recognise and 
name Thomas but not the other engines. I echo some things adults say.
I try to hug the fish tank but Millie says no.
I can be distracted by small details in the environment.
I wiggle and drop to the floor if I do not want to do something, I will follow you if you show me what is 
going to happen – eg the toy I am going to play with.
Mummy says I should eat my snack and lunch every day and should stay at the table until I have.
Mummy is very pleased with the progress I have made since Millie has worked with me.
Mummy says I hide my eyes if I know I should not by doing what I am doing.
Mummy would like me to go to school with my brother.
Mummy says I will be OK when I learn to talk.
I am seeing Helen a speech & language therapist. I have not yet met Dave my educational psychologist.
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EYFS - Individual progress tracker/two year integrated health check

National Curriculum Levels (Teacher Assessments, SATs (over time and current).   
Please note if attainments were with or without support. 

Literacy and Numeracy tests, including reading age, spelling age and comprehension 
levels (over time and current)

Language/behaviour/motor/sensory observations/assessments

“The Code of Practice still requires the starting point for identification and support to 
look at attainments”.

Special Education Needs and/or Disability

This to be completed by the Senco with the family, child, young person and Specialist 
Teaching Service, Educational Psychologist or other input, any report /advice being 
given should be attached as part of the plan

Health Needs

If there are any known health needs e.g. epilepsy/diabetes/speech and language/motor 
then this is to be recorded here with any health reports attached (if school does not 
have these reports then it is the responsibility of the health worker to provide this or 
where appropriate, the family are to provide)

Neha is supported by Erica with regular home and setting visits, she has an IEP in the setting.
Neha needs a visual timetable to help her order her day
Needs to practice working through adult set activities at a table
Needs to practice taking turns and interacting with other children in a group
Has had a visit from a SaLT on 19 March 2014 and she will provide a report with suggested 
strategies
Needs strategies to support good eating & drinking patterns

Aims for Neha
To engage in activities in setting
To notice and interact with other children
To develop independent eating skills
To express her own preferences and needs
To recognise and maintain 1 or 2 consistent boundaries 
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Outcomes

Discuss here with the family and child/young person the outcomes that are needed, 
including for adult life, along with some shorter term targets to achieve this. This should 
include any identified health, care and education outcomes.

Special Educational Provision

Set out here what support the early years/school/college and specialist teacher, 
Educational Psychologist or other professional has recommended.

Health Provisions

Set out here the input health services have provided to meet health needs. This will be 
those recorded in the child/young person’s Health Care Plan or other reports.

Social Care Provision

This will be input from social care services due to a child/young person’s special 
educational needs and/or disability.

Social Care Needs

If there are any known social care needs e.g. any assessment undertaken by social care/ 
short breaks/child is looked after, then this is to be recorded here with any social care 
reports attached (if the school does not have these reports then the family or social 
worker are to provide)

Other Needs

If there are any other known needs that may be impacting on the child’s learning, then this 
to be recorded here, again with any available reports attached e.g. youth offending, youth 
service input (if school does not have these reports then the supporting professional or 
family are to provide). This may include informal support networks e.g. family members.
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Name of early years setting/school/college

Name here the child/young person’s setting

Attached documents/reports

This can build up over time if being used to request top up funding/EHC Plan, as far as 
practical, reports should be contemporary.

Name of report Date Name of professional

1.

2.

3.

4.

5.

6.

7.

8.

9.

Signed:

Young person:  

Parent/carer: 
 

Supporting professional: 
 

Sunshine Day Nursery
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Appendix G
Example of a SEND support plan
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Special Educational Needs and 
Disability Support Plan

Start date      Review date 

This form is to be used by early years settings, schools, FE colleges when external 
support from other agency is extensively involved and a person centred holistic approach 
is required.

One Page Profile

Name:   Date of birth: 

Address:   

Lives with:   

This part is co-produced with the family and young person setting out their story/who  
am I/what I want in terms of support and aspirations/outcomes to achieve the ‘tell us 
once approach’

Chelsea Brown 01.07.2000

Children’s Home

Care to LA

I was unhappy in my last school and then was permanently excluded. Kids ‘pushed me about’ and 
I was ‘picked on’ because I am in care and my mum is in prison. I told a friend about that and she 
spread it around.
My new school is more ‘friendly’ and I like working in small groups because I get to know people and 
make new friends. I would like to live with Foster Carers but I know I’ve got to improve my  
behaviour out of school as well as in school.
I’d like to get a job in child care or hair and beauty.
I am a good cook and I’ve done a Sunday roast for everyone at the Children’s Home.
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EYFS - Individual progress tracker/two year integrated health check

National Curriculum Levels (Teacher Assessments, SATs (over time and current).   
Please note if attainments were with or without support. 

Literacy and Numeracy tests, including reading age, spelling age and comprehension 
levels (over time and current)

Language/behaviour/motor/sensory observations/assessments

“The Code of Practice still requires the starting point for identification and support to 
look at attainments”.

Special Education Needs and/or Disability

This to be completed by the Senco with the family, child, young person and Specialist 
Teaching Service, Educational Psychologist or other input, any report /advice being 
given should be attached as part of the plan

Health Needs

If there are any known health needs e.g. epilepsy/diabetes/speech and language/motor 
then this is to be recorded here with any health reports attached (if school does not 
have these reports then it is the responsibility of the health worker to provide this or 
where appropriate, the family are to provide)

Chelsea is prescribed reading glasses (to correct short sightedness).
Chelsea has been discharged from SALT. Recommendations for the classroom/subject teachers are 
provided.
Support/Resources
Sets out what support the health professional has recommended, this maybe in 
school or out of school

All subject teachers to remind Chelsea to wear her glasses and to ensure she is seated with a clear 
sight of a central board and the teacher.
Chelsea will be praised whenever she asks for clarification when unsure of a spoken instruction/information.
Chelsea will be provided with subject specific pre tutoring prior to the introduction of new concepts and 
skills i.e. new vocabulary (staff at the Children’s Home will be provided with written guidance by the 
SENCO each week of topics to be covered).
What the support is aiming to achieve
Chelsea’s reading fluency will improve. Her written work will be completed with additional time allowed.
Final drafts of written work will be completed on a word processor. Self-esteem will be positive.
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Social Care Needs

If there are any known social care needs e.g. any assessment undertaken by social care/ 
short breaks/child is looked after, then this is to be recorded here with any social care 
reports attached (if the school does not have these reports then the family or social 
worker are to provide)

Other Needs

If there are any other known needs that may be impacting on the child’s learning, 
then this to be recorded here, again with any available reports attached e.g. youth 
offending, youth service input (if school does not have these reports then the supporting 
professional or family are to provide). This may include informal support networks e.g. 
family members.

Outcomes

Discuss here with the family and child/young person the outcomes that are needed, 
including for adult life, along with some shorter term targets to achieve this. This should 
include any identified health, care and education outcomes.

Chelsea is ‘In Care’ to Leicester City – her Social Worker is Mr Michael Diamond (0116 343 100)
(Reports attached).
Support/Resources
Sets out what support the social care professional has recommended, this maybe in 
school or out of school

‘Positive’ home-school book so that desired behaviours and academic achievements can be reinforced. 
Also, all homework tasks noted in the school diary will be followed up by Louise Berry, Home 
Manager/Key Worker.

Chelsea visits a local (to her home) family once a week and helps with the care of a young child. The 
infant’s mother oversees her visits and reports her daughter looks forward to seeing Chelsea.

Regular school attendance, wider social circle and academic progress as measured by ongoing 
monitoring systems in school.
Continuity between home and school with regard to behaviour management and so that any  
social/emotional issues can be ‘talked through’ in a solution focused way.
Self-esteem will be enhanced by academic progress and through ‘positive’ marking in school.
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Special Educational Provision

Set out here what support the early years/school/college and specialist teacher, 
Educational Psychologist or other professional has recommended.

Health Provisions

Set out here the input health services have provided to meet health needs. This will be 
those recorded in the child/young person’s Health Care Plan or other reports.

Social Care Provision

This will be input from social care services due to a child/young person’s special 
educational needs and/or disability.

Chelsea has an IEP. Her targets are to improve reading fluency and spelling accuracy; to be calmer  
in and out of school and listen more; to make and keep new friends.
The EP report recommends:-

a.) Chelsea taking part in twice weekly ‘small group’ social skills meetings, with five other young 
people. The aim is to improve active listening skills and teach friendship skills 

b.) ‘time out’ arrangements in class via an agreed system of cards – for cooling down time
c.) daily reading & spelling practices (10 minutes) to improve reading fluency, memorisation of  

spellings and handwriting; provision of audio recordings to raise interest in books generally for  
listening at home and in school; teaching Chelsea to ‘touch type’ alongside X 3 weekly handwriting 
practices (acquire the skill of writing in a cursive script).

Dyslexia friendly classroom arrangements will be in place (reference BDA checklist and an audit  
undertaken by all subject teachers, with SENCo support)
Support/Resources - sets out what support the school or spec teacher/ed psych has 
recommended, includes any in or out of school support 

•	 x 2 small group sessions each week of 20 minutes, overseen by an adult (SEBD needs) and  
‘Circle Time’ sessions

•	 X 5 paired/individual sessions of 10 minutes (learning needs) to undertake additional practices to 
improve literacy skills. Provision of structured reading/spelling programmes 
What the support is aiming to achieve?

•	 Age appropriate literacy levels
•	 A wider social circle of friends 
•	 Improved emotional health and psychological well-being (as measured via standardised tests of   

Emotional Resiliency).
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Name of early years setting/school/college

Name here the child/young person’s setting

Attached documents/reports

This can build up over time if being used to request top up funding/EHC Plan, as far as 
practical, reports should be contemporary.

Name of report Date Name of professional

1.

2.

3.

4.

5.

6.

7.

8.

9.

Signed:

Young person:  

Parent/carer: 
 

Supporting professional: 
 

Sir John Sainsbury Academy for Girls
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Appendix H
Example of a SEND support plan
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Special Educational Needs and 
Disability Support Plan

Start date      Review date 

This form is to be used by early years settings, schools, FE colleges when external 
support from other agency is extensively involved and a person centred holistic approach 
is required.

One Page Profile

Name:   Date of birth: 

Address:   

Lives with:   

This part is co-produced with the family and young person setting out their story/who  
am I/what I want in terms of support and aspirations/outcomes to achieve the ‘tell us 
once approach’

Alan J 2003

56 Main Street, Town

Mum & Dad

I am in Year 6 now. I don’t really like school and I have always found it hard to read and keep up. I still 
cannot remember my alphabet and feel silly in front of my friends and other people in my class. I am 
on a much lower reading book than anyone else and have to go out with Mrs Smith for extra help. I 
find it hard to keep up in class and sometimes I don’t seem to know what is going on. I have ideas and 
information in my head but I can’t write them down very well. I often forget what I should be doing and 
can’t find things like my PE kit.
I really love science and finding out about the planets. I watch lots of documentaries at home. I’d like 
to be an astronomer when I’m older. I also love playing football and I think I’m good at it. I’d really like it 
if people knew what was in my head because sometimes I think I know quite a lot, but because I can’t 
read and spell very well I feel that I might be thick. I think other kids think I’m thick. I get angry.

What I think could help me
1. If I could be given extra time to think my ideas through and be able to jot ideas down somewhere that 

make sense to me, to help me remember. 
2. I’d like it if Mrs Smith helped me sometimes in class by checking that I know what I’m supposed to be 

doing. 
3. Sometimes it would be good if someone could write my ideas down for me so that I can show what I 

know. 
4. But sometimes I just want to be left alone to get on like the other kids.
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EYFS - Individual progress tracker/two year integrated health check

National Curriculum Levels (Teacher Assessments, SATs (over time and current).   
Please note if attainments were with or without support. 

Literacy and Numeracy tests, including reading age, spelling age and comprehension 
levels (over time and current)

Language/behaviour/motor/sensory observations/assessments

“The Code of Practice still requires the starting point for identification and support to 
look at attainments”. 
 

Special Education Needs and/or Disability 
 
This to be completed by the Senco with the family, child, young person and Specialist 
Teaching Service, Educational Psychologist or other input, any report /advice being 
given should be attached as part of the plan

Alan’s parents’ views: 
Alan’s early development was as expected pre school but he has struggled in school since reception. 
We have told the school many times that we are concerned, but nothing seems to have been done.
Alan can tell you lots of information especially about science and the way the world works but he 
can’t seem to write it down. Mrs. R...., his class teacher, thinks he’s a bit lazy. We don’t think he is, we 
think he might be dyslexic like his cousin. We have always wanted this to be investigated.
Alan finds it hard to organise himself at home and at school and worries that he is not keeping up with 
the rest of the class in his learning. He is a sociable and helpful boy but we are concerned that he is 
loosing his self confidence.

My hopes for the future
• I want to be an astronomer and learn more about the solar system. 
• I’d love to discover a new star and then it would be named after me. 
• I’m a bit worried that I’ll need to get exams and qualifications though. 
• That’ll be hard if I still can’t read and spell properly. My big brother goes to university and I’d like to 

be able to do that.
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Health Needs

If there are any known health needs e.g. epilepsy/diabetes/speech and language/motor 
then this is to be recorded here with any health reports attached (if school does not 
have these reports then it is the responsibility of the health worker to provide this or 
where appropriate, the family are to provide)

Social Care Needs

If there are any known social care needs e.g. any assessment undertaken by social care/ 
short breaks/child is looked after, then this is to be recorded here with any social care 
reports attached (if the school does not have these reports then the family or social 
worker are to provide)

Other Needs

If there are any other known needs that may be impacting on the child’s learning, 
then this to be recorded here, again with any available reports attached e.g. youth 
offending, youth service input (if school does not have these reports then the supporting 
professional or family are to provide). This may include informal support networks e.g. 
family members.

Outcomes

Discuss here with the family and child/young person the outcomes that are needed, 
including for adult life, along with some shorter term targets to achieve this. This should 
include any identified health, care and education outcomes.
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Special Educational Provision

Set out here what support the early years/school/college and specialist teacher, 
Educational Psychologist or other professional has recommended.

Health Provisions

Set out here the input health services have provided to meet health needs. This will be 
those recorded in the child/young person’s Health Care Plan or other reports.

Alan would benefit from -
• having 3 levels of reading books - one which he can read on his own; one that he can read to an 

adult; one that he can share with his mum, dad or friends. 
• making his own picture cue cards for sight words which he can practise every day 
• keeping a spelling log of words that he is learning to spell 
• having a prompt mat on his table which helps him to remember which graphemes he needs when he 

is writing 
• using a Chatterbox to record ideas for writing so that he can play them back and write at his own 

speed 
• regular check from Mrs Smith to help him remember the tasks set 
• sharing his interests in the solar system with his class friends verbally
It would be useful for Alan to have: 
an adult to read to in school 3 times each week for 10 minutes 
• spelling practise in a small group twice per week for 15 minutes 
• his own spelling log and some help from a friend to practise his picture cue cards 
• homework that he can do on his own or with a little bit of help from his mum and dad 
• explanations of homework printed in his homework diary opportunities to ‘Show and Tell’ during 

Circle Time
This should help Alan to: 

• progress with reading 
• correct his own spelling  
• have more self-confidence 
• show what he knows 
• have ways of helping himself and be independent.
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Attached documents/reports

This can build up over time if being used to request top up funding/EHC Plan, as far as 
practical, reports should be contemporary.

Name of report Date Name of professional

1.

2.

3.

4.

5.

6.

7.

8.

9.

Signed:

Young person:  

Parent/carer: 
 

Supporting professional: 
 

Social Care Provision

This will be input from social care services due to a child/young person’s special 
educational needs and/or disability.

Name of early years setting/school/college

Name here the child/young person’s setting

 Pupil Advice Meeting             14/03/14 Margaret Fisher



SEN and Disability Reform: Update and advice for Early Years Settings, Schools and FE Colleges  83

Appendix I
Example of a SEND support plan
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Special Educational Needs and 
Disability Support Plan

Start date      Review date 

This form is to be used by early years settings, schools, FE colleges when external 
support from other agency is extensively involved and a person centred holistic approach 
is required.

One Page Profile

Name:   Date of birth: 

Address:   

Lives with:   

This part is co-produced with the family and young person setting out their story/who  
am I/what I want in terms of support and aspirations/outcomes to achieve the ‘tell us 
once approach’

Holly April 2009

2 Main Street, Littletown

 Mum, Dad and older brother Sam

My name is Holly.
I am four years old and am nearly five.
I have dogs and chickens at home. My Mum has a horse and I like to go to the field and help her to 
look after it.
I am in the reception class at school. I like to go to school and I play with my friends.
I try hard with my work but it is hard work to see.
I do not like reading unless the print is big. When it is big enough I can read some words.
When I go home I am very tired so I sit and watch TV for quite a long time. I sit very close to the TV 
Peppa Pig is my favourite.
I have to go to the hospital in London a lot. I like going on the train. I know lots of people there now. 
They look at my eyes.
I think when I grow up I would like to have a horse like my Mum.
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EYFS - Individual progress tracker/two year integrated health check

National Curriculum Levels (Teacher Assessments, SATs (over time and current).   
Please note if attainments were with or without support. 

Literacy and Numeracy tests, including reading age, spelling age and comprehension 
levels (over time and current)

Language/behaviour/motor/sensory observations/assessments

“The Code of Practice still requires the starting point for identification and support to 
look at attainments”.

Special Education Needs and/or Disability

This to be completed by the Senco with the family, child, young person and Specialist 
Teaching Service, Educational Psychologist or other input, any report /advice being 
given should be attached as part of the plan

Holly’s difficulties are as a result of congenital cataracts in both eyes which were removed when she 
was only a few weeks old. Holly has on-going problems with her eyes as she has raised pressure in her 
right eye and she also has had regrowth of the cataract over the lens capsule for which she has had 
laser treatment. She has also had a shunt fitted to control the pressure in her right eye. Holly’s left eye 
is smaller than her right eye. Unfortunately Holly now also has high pressure in her better left eye. Holly 
has nystagmus (wobbly eyes) and is unable to wear contact lenses. She wears bifocal glasses and also 
has prescription sunglasses.
Holly has had an operation to repair a heart defect and an operation to repair a cleft palate. She has 
had a shunt fitted to control the pressure in her right eye.
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Health Needs

If there are any known health needs e.g. epilepsy/diabetes/speech and language/motor 
then this is to be recorded here with any health reports attached (if school does not 
have these reports then it is the responsibility of the health worker to provide this or 
where appropriate, the family are to provide)

Social Care Needs

If there are any known social care needs e.g. any assessment undertaken by social care/ 
short breaks/child is looked after, then this is to be recorded here with any social care 
reports attached (if the school does not have these reports then the family or social 
worker are to provide)

Other Needs

If there are any other known needs that may be impacting on the child’s learning, 
then this to be recorded here, again with any available reports attached e.g. youth 
offending, youth service input (if school does not have these reports then the supporting 
professional or family are to provide). This may include informal support networks e.g. 
family members.

Outcomes

Discuss here with the family and child/young person the outcomes that are needed, 
including for adult life, along with some shorter term targets to achieve this. This should 
include any identified health, care and education outcomes.

Holly has congenital cataracts. She has glaucoma in her right eye and has had a shunt fitted to control 
the pressure. She goes to Great Ormond Street very regularly to keep this monitored. Currently she 
goes monthly but it has been more frequent.
Holly has had an operation to repair a heart defect and an operation to repair a cleft palate.
Holly must wear her glasses at all times.
Any change in Holly’s vision will be detected as soon as possible and appropriate remedial action taken.
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Special Educational Provision

Set out here what support the early years/school/college and specialist teacher, 
Educational Psychologist or other professional has recommended.

Health Provisions

Set out here the input health services have provided to meet health needs. This will be 
those recorded in the child/young person’s Health Care Plan or other reports.

• Holly needs to sit so she is looking directly at whatever she is looking at. She must be eye level to her 
work. She needs to be seated as close to the front as possible taking into account her need to be 
both straight on and at eye level.

• Holly can only see individual things. For board work this would be one well spaced letter, word, sum 
or picture. It may take her extra time to focus on it. She will need an individual copy of all other board 
work.

• Holly needs good contrast to her work and some material may need to be emboldened. She will man-
age best with pens, felt pens and coloured glue.

• Holly really struggles with crowding and all of her work should be uncluttered and well spaced
• Holly’s work should be well organised for her needs. This includes positioning her peg on the corner, 

choosing a corner draw for her and carefully positioning her work on display.
• Holly can see individual letters at a very small print size but this is very hard work for her. She 

cannot see well enough to read words in books until the font size is 120. She has been given some 
reading books in N120

• Holly has a raised lid desk as this helps to bring her reading, writing and drawing work to eye level. 
She will need support to make this available whenever necessary and encouragement to help her to 
use it.

• Holly will soon have a CCTV (electronic magnifier). This will be useful for looking at small more com-
plex images and small detailed objects. She will need encouragement and support to use this.

• Holly needs to be protected from glare.
• Holly must wear her glasses at all times. It needs to be remembered that Holly is blind without her 

glasses.
• Holly’s health and safety must be considered at all times.
Holly does not currently have any additional support. She is in reception class and although superfi-
cially she seems to be coping well, it seems she is having to struggle to complete her work as this is 
making her very tired. She does not appear to be as confident as she was when she was in nursery.
In Year 1 she will need to be monitored very carefully as it is very likely that she will need additional 
support as work will be more visually challenging.
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Social Care Provision

This will be input from social care services due to a child/young person’s special 
educational needs and/or disability.

Name of early years setting/school/college

Name here the child/young person’s setting

Attached documents/reports

This can build up over time if being used to request top up funding/EHC Plan, as far as 
practical, reports should be contemporary.

Name of report Date Name of professional

1.       
2.

3.

4.

Signed:

Young person:  

Parent/carer: 
 

Supporting professional: 
 

Regular (at least monthly) monitoring at Great Ormond Street Hospital.
Prescription of glasses.

Littletown Primary School
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Appendix J
Example of a SEND support plan



90  SEN and Disability Reform: Update and advice for Early Years Settings, Schools and FE Colleges

Special Educational Needs and 
Disability Support Plan

Start date      Review date 

This form is to be used by early years settings, schools, FE colleges when external 
support from other agency is extensively involved and a person centred holistic approach 
is required.

One Page Profile

Name:   Date of birth: 

Address:   

Lives with:   

This part is co-produced with the family and young person setting out their story/who  
am I/what I want in terms of support and aspirations/outcomes to achieve the ‘tell us 
once approach’

Manjit March 2011

 Mum, Dad, Granny, Grandad, Aunties, Uncles and cousins

I was born with a profound hearing loss. My mum and dad are also deaf and we talk using our hands 
in British Sign Language as well as our voices. Some of my family talks in Punjabi too. My granny 
helps me with my speech. I have a genetic syndrome like my dad and grandad. I had my first hearing 
aids when I was six months old which helped me to hear some sounds but not enough to learn to talk.
When I was 20 months old I had an operation which placed a Cochlear Implant in my left ear which means 
there is a magnet in my head. A month later my speech processor was switched on. It took me a little while 
to get used to wearing my speech processor as it sounds and feels very different to my hearing aid. My 
speech processor helps me to hear lots of different sounds including some very quiet sounds like sss.
Now I love wearing my speech processor and will ask someone to help me put it on if it comes off and 
I sometimes know if it isn’t working. I still wear my hearing aid in my right ear and this helps me to 
know where sound is coming from.
What can I do?

I am learning to listen and I try very hard to copy the sounds that I hear. I say lots of words although 
people don’t always understand them. I can choose different toys by listening alone. I know lots of 
signs and can join several signs together and I understand everyday things in BSL. I watch and listen 
as carefully as I can. I enjoy looking at how things work and fixing things together. I love superheros 
like Spiderman. I am very good at cutting up paper and I know most of my colours.
Manjit’s parents hope:

We would like Manjit to learn to talk and to sign in British Sign Language. We want his hearing needs 
to be the best it can possibly be. We want him to be able to communicate and play with his friends.
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EYFS - Individual progress tracker/two year integrated health check

National Curriculum Levels (Teacher Assessments, SATs (over time and current).   
Please note if attainments were with or without support. 

Literacy and Numeracy tests, including reading age, spelling age and comprehension 
levels (over time and current)

Language/behaviour/motor/sensory observations/assessments

“The Code of Practice still requires the starting point for identification and support to 
look at attainments”. 
 
 

Special Education Needs and/or Disability 
 
This to be completed by the Senco with the family, child, young person and Specialist 
Teaching Service, Educational Psychologist or other input, any report /advice being 
given should be attached as part of the plan

Health Needs

If there are any known health needs e.g. epilepsy/diabetes/speech and language/motor 
then this is to be recorded here with any health reports attached (if school does not 
have these reports then it is the responsibility of the health worker to provide this or 
where appropriate, the family are to provide)

Manjit has a profound hearing loss which affects his listening and access to spoken language. This 
means that Manjit needs support to develop his language skills. Manjit will need lots of opportunities 
to listen in a quiet space with a competent speaker. He also needs opportunities to develop his signing 
skills. It is very important that his equipment is fully functioning.

Manjit’s cochlear implant was implanted by the Nottingham Auditory Implant Centre (NAIP). He has 
attended a series of tuning sessions to ensure he has the optimum map to provide the best possible 
listening. It is very important that his family should be informed if there are any bangs to his head and 
if necessary the implant site will be checked by NAIP. There are safety guidelines for Cochlear Implant 
users in nursery of which staff working with Manjit should be aware.
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Social Care Needs

If there are any known social care needs e.g. any assessment undertaken by social care/ 
short breaks/child is looked after, then this is to be recorded here with any social care 
reports attached (if the school does not have these reports then the family or social 
worker are to provide)

Other Needs

If there are any other known needs that may be impacting on the child’s learning, 
then this to be recorded here, again with any available reports attached e.g. youth 
offending, youth service input (if school does not have these reports then the supporting 
professional or family are to provide). This may include informal support networks e.g. 
family members.

Outcomes

Discuss here with the family and child/young person the outcomes that are needed, 
including for adult life, along with some shorter term targets to achieve this. This should 
include any identified health, care and education outcomes.

Manjit may require an assessment for environmental aids when he is older such as a flashing door bell 
and vibrating alarm clock.

Manjit’s parents communicate primarily through British Sign Language .
Manjit’s family need a British Sign Language Interpreter for review meetings.
 

It is hoped that:
• Manjit will acquire speech and language
• Manjit will develop his understanding of spoken language
• Manjit will extend the length of words and signs he can put together
• Manjit will develop friendships with his peers
• Manjit will maximise his use of hearing
• Manjit will have equipment that is working to optimal levels
• Manjit’s family will be independent in their management of the equipment and know how to seek 

support and advice from NAIP
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Special Educational Provision

Set out here what support the early years/school/college and specialist teacher, 
Educational Psychologist or other professional has recommended.

It would help Manjit to:
• keep background noise to a minimum as he hears better in quiet 
• lots of opportunities for playing, singing and sharing stories in a quiet place 
• Structured play with an adult to develop his spoken language skills 
• Provide opportunities to develop listening skills
• Support Manjit’s play and communication with his peers 
• Regular sessions to develop his vocabulary 
• Share stories and songs in BSL 
• Use a home-school book liaise with home
Additional daily support is needed to: 
• Check his equipment on a daily basis and ensure it is used consistently (10 mins) 
• Provide opportunities for 1:1 sessions to develop listening and talking (30mins) 
• Create opportunities for Manjit to socialise with his peers (20 mins) 
• Check Manjit’ s understanding (15 mins) 
• Share stories in advance and also follow up afterwards ( 20 mins) 
• Further develop his attention skills (20 mins).
Manjit should receive weekly visits from a Teacher of the Hearing Impaired in order to: 
• Promote and monitor the use of his equipment 
• Offer advice on hearing impairment and the use of the equipment to nursery 
• Support his family on issues relating to hearing loss 
• Offer advice on targets and next steps
• Monitor his progress through the Early Years Monitoring Protocol for deaf babies and infants.
• Promote the development of language through individual support 
• Provide conversational and listening opportunities in a quiet area to strengthen the development of 

vocabulary
See attached NAIP Speech and Language report
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Health Provisions

Set out here the input health services have provided to meet health needs. This will be 
those recorded in the child/young person’s Health Care Plan or other reports.

Social Care Provision

This will be input from social care services due to a child/young person’s special 
educational needs and/or disability.

Name of early years setting/school/college

Name here the child/young person’s setting

Village Playgroup Leicestershire

Attached documents/reports

This can build up over time if being used to request top up funding/EHC Plan, as far as 
practical, reports should be contemporary.

Name of report Date Name of professional

1.   Hearing Support Service Report

2. NAIP Teacher of the deaf report

3.  NAIP Tuning Report

4. Hearing Support Service Audiological Report

Signed:

Young person:  

Parent/carer: 
 

Supporting professional: 
 

Manjit should wear his speech processor every waking hour.
Manjit has visits from his Teacher of the Deaf and Speech and Language therapist from NAIP.  He is 
due to have his one year post implant assessment in the next month.
Tuning sessions as required.
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Appendix K
SEN Support Plan template form
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Special Educational Needs and 
Disability Support Plan

Start date      Review date 

This form is to be used by early years settings, schools, FE colleges when external 
support from other agency is extensively involved and a person centred holistic approach 
is required.

One Page Profile

Name:   Date of birth: 

Address:   

Lives with:   

This part is co-produced with the family and young person setting out their story/who  
am I/what I want in terms of support and aspirations/outcomes to achieve the ‘tell us 
once approach’
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EYFS - Individual progress tracker/two year integrated health check

National Curriculum Levels (Teacher Assessments, SATs (over time and current).   
Please note if attainments were with or without support. 

Literacy and Numeracy tests, including reading age, spelling age and comprehension 
levels (over time and current)

Language/behaviour/motor/sensory observations/assessments

“The Code of Practice still requires the starting point for identification and support to 
look at attainments”.

Special Education Needs and/or Disability

This to be completed by the Senco with the family, child, young person and Specialist 
Teaching Service, Educational Psychologist or other input, any report/advice being given 
should be attached as part of the plan
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Health Needs

If there are any known health needs e.g. epilepsy/diabetes/speech and language/motor 
then this is to be recorded here with any health reports attached (if school does not 
have these reports then it is the responsibility of the health worker to provide this or 
where appropriate, the family are to provide)
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Social Care Needs

If there are any known social care needs e.g. any assessment undertaken by social care/ 
short breaks/child is looked after, then this is to be recorded here with any social care 
reports attached (if the school does not have these reports then the family or social 
worker are to provide)

Other Needs

If there are any other known needs that may be impacting on the child’s learning, 
then this to be recorded here, again with any available reports attached e.g. youth 
offending, youth service input (if school does not have these reports then the supporting 
professional or family are to provide). This may include informal support networks e.g. 
family members.
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Outcomes

Discuss here with the family and child/young person the outcomes that are needed, 
including for adult life, along with some shorter term targets to achieve this. This should 
include any identified health, care and education outcomes.

Special Educational Provision

Set out here what support the early years/school/college and specialist teacher, 
Educational Psychologist or other professional has recommended.
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Health Provisions

Set out here the input health services have provided to meet health needs. This will be 
those recorded in the child/young person’s Health Care Plan or other reports.

Social Care Provision

This will be input from social care services due to a child/young person’s special 
educational needs and/or disability.
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Name of early years setting/school/college

Name here the child/young person’s setting

Attached documents/reports

This can build up over time if being used to request top up funding/EHC Plan, as far as 
practical, reports should be contemporary.

Name of report Date Name of professional

1.

2.

3.

4.

5.

6.

7.

8.

9.

Signed:

Young person:  

Parent/carer: 
 

Supporting professional: 
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Appendix L
Request for statutory assessment template letter

To: SEN Assessment Service Manager  

  

  

 

Re Request for Assessment for an Education Health and Care Plan

Child/ young person (name) ………………………………….  DOB ………………………

Address ………………………………………………….

……………………………………………………………………

……………………………………………………………………

School’s name ………………………………………………….

Please see attached an up to date SEND support plan that was updated with the family and %child’s name% with 
input from the following services:-

      ………………………………………………

      ………………………………………………

      ………………………………………………

(Attached to the SEND support plan in their most recent advice)

In brief, the reason for making this request for assessment for an Education, Health and Care plan is due to:-

      ……………………………………………….

      ……………………………………………….

      ……………………………………………….
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Appendix M

Thresholds for Statutory Assessment of Special Educational Needs and Placement in 
Specialist Provision

Introduction
Most children and young people with special needs are successfully supported by mainstream schools. A small number 
of children and young people are the subject of statutory assessment and the production of a statement of special needs, 
and an even smaller number attend specialist provision. This document sets out thresholds for statutory assessment and 
specialist placements. It is for use by parents, schools and local authority officers to ensure consistency and fairness in 
decision making.

The following sections are included:
 Page Number

•	 Area of Difficulty: Early Years  110

•	 Area of Difficulty: Cognition and Learning: Specific Learning Difficulties 112

•	 Area of Difficulty: Cognition and Learning: General Learning Difficulties 
(Including Moderate, Severe and Profound Learning Difficulties) 114

•	 Area of Difficulty: Communication and Interaction: Speech and Language 116

•	 Area of Difficulty: Communication and Interaction: Autism Spectrum Difficulties 118

•	 Area of Difficulty: Behaviour, Emotional and Social Difficulties 120

•	 Area of Difficulty: Sensory and Physical Difficulties: Hearing Difficulties 123

•	 Area of Difficulty: Sensory and Physical Difficulties: Vision Difficulties 126

•	 Area of Difficulty: Sensory and Physical Difficulties: Physical and Medical Difficulties 118

How to Use this Document
The document addresses the following questions:

•	 Has the pupil’s learning difficulty been appropriately identified;

•	 Has the school or early years setting made appropriate provision prior to a statutory assessment;

•	 Does the extent of difficulty warrant a statutory assessment and statement;

•	 Does the extent of difficulty warrant a special school placement or enhanced package?

It can be used by schools and families to help set expectations of what might be done to support children and young people, 
by schools and families considering a request for statutory assessment, and by Special Educational Needs Assessment 
Service (SENA) to ensure that judgements around the statutory assessment process are made consistently, fairly and reliably.
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Levels of Attainment
A child or young person has a learning difficulty if they 
have a significantly greater difficulty in learning than 
other children of the same age. An important part of the 
judgement over whether a child has such a difficulty 
is their level of attainment in national curriculum 
subjects. Setting a clear threshold helps ensure that 
all parties can share a common expectation of when 
a statutory assessment or special school placement 
may be appropriate. However, a level of attainment 
threshold should never be applied as a blanket policy. 
The judgement should always be made on the broad 
picture of the child’s special educational needs (SEN). 
Individuals may have a broader spectrum of difficulties, 
or an uneven pattern of attainment. In some cases, 
SENA, in consultation with partners, may conclude that 
a child’s level of functioning is not low enough to warrant 
a statement. It may also conclude that low attainment is 
not a product of special educational needs, but of other 
factors. Such judgements will always be based on a 
wide look at the child’s functioning, rather than a narrow 
application of a level of attainment threshold.

Details of sub levels and related points scores are included 
in appendix 3. Pupils with special needs sometimes need 
additional support to demonstrate their level of attainment. 
The level of support offered in test conditions should 
reflect that available day to day in the classroom.

For pre-school children, where a child has multiple 
additional needs it is essential that all sections are 
considered alongside the Early Years Criteria.

School Based Support
The SEN Green Paper (March 2011) proposes the 
merging of the current two school based stages: school 
action and action plus. This will give schools more 
flexibility to adopt procedures that meet local needs and 
circumstances. Such flexibility has also been promoted 
through the delegation of SEN resources to schools. To 
further support such flexibility, central guidance on the use 
of school based stages has been removed.

It is also possible that the terms school action and 
action plus will be changed. However it should be clear 
that “Provision Prior to Statutory Assessment” refers to 
provision made by schools at school action and action 
plus. It will not always be appropriate to make all the 
provision referred to in this section for a particular child or 
young person. However, an assessment may be refused 
where appropriate provision has not been made prior to a 
request for statutory assessment.

Evidence of Appropriate Teaching 
Interventions over Time
In order to identify special educational needs, other 
potential explanations for presenting difficulties must be 
eliminated. This usually requires an assessment of the 
pupil’s response to an appropriate long term teaching 
programme. The following should be evident:

•	 There has been a detailed assessment of the child’s 
strengths and difficulties, likes and dislikes, to which 
the family have contributed

•	 The programme has been developed with the family’s 
involvement

•	 The programme has been delivered as planned

•	 The pupil has engaged with the programme

•	 The family have confidence in the programme
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Specialist Provision
This phrase is used to describe a specialist unit in a 
mainstream school, special school, or satellite facility 
in a mainstream school run by a special school. All 
pupils attending such provision will have statements of 
special educational needs. Entry to such provision will be 
managed through the statutory SEN assessment process.

Exceptional Circumstances
No framework can ever cover all the individual 
circumstances faced by pupils, schools and families. 
Leicestershire will always consider individual 
circumstances and whether criteria and thresholds should 
be waived on the grounds of exceptionality. Similarly a 
local set of thresholds cannot override the national SEN 
Code of Practice1.

Specialist Qualifications for Assessing 
Learning Difficulties and Independence
Classroom teachers and SENCOs have access to a wide 
range of standardised tests. It is expected that these 
will be used to identify concerns and monitor progress 
prior to making a request for statutory assessment, in 
additions to monitoring National Curriculum levels of 
attainment and progress. In addition, each section of the 
document defines the specialist qualifications that are 
needed to undertake assessments. If these qualifications 
change over time, an addendum to the document will be 
produced and published on the County Council website 
at: www.leics.gov.uk/special_education_needs. The 
LA will also seek to encourage brokerage arrangements 
to allow the sharing of staff with specialist skills. Suitably 
qualified school staff will be able to undertake some of 
the assessments required for a statutory assessment. In 
these cases, Educational Psychology and Medical staff 

provide independent advice.  Schools are required to seek 
an external independent specialist view when an annual 
review is likely to recommend a change of placement. 
Families should ensure that privately commissioned 
advice is provided by suitably qualified professionals. For 
example, privately engaged educational psychologists 
should be registered with the Health Professions Council.

Transition
Many statutory assessments take place around key 
transitions at ages 5, 11 and 13 years. While this may 
be appropriate in some situations, it is important to avoid 
an assumption that children with SEN will not be able 
to “cope” with demands of larger schools (whether this 
be Primary school, High School, or Upper school). The 
expectation is that while patterns of provision will change 
as children progress through the system, the capacity 
to support a wide range of need remains. In particular, 
school staff should not use the statutory assessment 
process to secure resources for pupils, or use a lack of 
resources as an argument with a family not to place 
a child in their school. Such an argument could well 
contravene equalities legislation and be discriminatory.

Risk Assessment
Schools should undertake a risk assessment where they 
identify a hazard or risk associated with any special 
educational need. Guidance is available at:  
www.leics.gov.uk/health_and_safety_in_schools

1The Green Paper (March 2011) proposes to produce a revised version of this document..
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Exceptional Circumstances
By their very nature, it is impossible to provide a complete 
definition of exceptional circumstances. However, some 
indication of previous judgements in the area may help to 
establish shared expectations. The following are examples 
of past judgements where exceptionality has been agreed: 
where a pupil is subject to a child protection plan; a recent 
bereavement in the immediate family; a highly unusual 
combination of several adverse factors.

On the other hand, the following circumstances are not on 
their own likely to be regarded as exceptional: single parent 
families; child in care; family splits and formation of new 
family units; families in receipt of state benefit, re-housed 
families, or families receiving tax credits; an additional 
child in the family with a disability; the need to get children 
in a family to and from different schools.

Residential Provision
Leicestershire believes that children have their needs met 
most effectively by living with their parents or carers in 
their own home. It is only in very exceptional cases that 
care and/or health needs may be such that alternative 
living arrangements are required for a period of time. An 
exceptional young person will fit at least one the following 
descriptions:

A. Severe or multiple special educational needs that 
require a multi agency response. Such cases will be 
characterised by:

•	 An analysis of the viability of local day provision 
being rigorously explored by a Lead Officer, taking 
into consideration how LA and other local services 
could support the young person’s assessed needs.

•	 Interventions will need a carefully coordinated, multi 
professional plan, with land marked monitoring 
reviews involving parents/carers and the young 
person which leads to an exit strategy for the 
services involved 

•	 Such programmes might include Education other 
than at School (EOTAS) supported by the LA and 
partner agencies; EOTAS programmes in conjunction 
with alternative schooling plans and/or IT resourced 
distance learning programmes

B. Severe or multiple special educational needs that 
require a consistent programme both during and after 
school hours that cannot be provided by parents 
with support from other agencies. Such cases will be 
characterised by:

•	 evidence of the risk of severe injury or harm to 
the child or other family members without such 
programme

•	 evidence that professional advice consistently 
implemented by the family has failed to mitigate  
the risk

C. Complex medical needs as well as learning needs that 
cannot be managed in local day provision and the 
placement is joint-funded with the health authority. 
Such cases will be characterised by:

•	 multi-agency agreement about the nature of need 
and provision required

D. Complex social and learning needs and placement is 
joint funded with the social care department. Such 
cases will be characterised by:

1. Options in A, above must be rigorously explored.

2. Local resources, including the provision of respite 
and short break services have been judged unable to 
meet need.

3. Programme design and implementation, including 
the exploration of commissioning additional 
resources, should be undertaken with social care 
and/or health professionals, following an assessment 
of the family’s needs.
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Enhanced Packages
Enhanced packages of funding will be agreed by SENA 
where a child or young person has statement of special 
educational needs identifying specialist provision, but 
either none is available, or, the family have expressed 
a preference2 for a mainstream placement. Packages 
are subject to banded funding arrangements requiring a 
contribution from school funds.

Hospital School
Access to this facility to support children who are to ill 
to attend school is through the medical needs policy 
available at: www.leics.gov.uk/special_education_needs.

Short Stay School
Access to the short stay school for children with behaviour 
difficulties is via local school behaviour partnerships.

Monitoring and Evaluation of Provision
1. Statement of Special Educational Needs 

The statement acts as a contract between a school, 
family and local authority determining the needs of 
the child and the provision to be made to address 
them. The review process, usually annual, monitors 
this agreement, and there is recall to mediation and a 
tribunal should partners disagree. If a school believes 
that a child or young person’s placement no longer 
appropriate, an annual review should be called, and the 
school should ensure that the meeting is informed by 
advice from an external specialist.

2. Provision prior to a statement is subject to the standard 
appeals process for complaints about a school, which 
can be found at: www.leics.gov.uk/complain the page 
also describes the changing role of the local government 
ombudsman with regards to this area.

3. Current (2012) government policy is to strongly 
promote autonomy and accountability for schools 
and headteachers. Previously, the local authority 
offered a training course for school leaders, SENCOs 
and Governors entitled “Good to Great for Special 
Educational Needs”. The half day course offers schools 
the opportunity to review provision for SEN, and plan 
developments. Materials can be found here: http://
website/index/education/information_about_schools/
support_for_schools/sips/sips_sen/sen_team_
guidance/sen_team_monitoring_evaluation.htm 

It is now the responsibility of schools to ensure that they 
have appropriate plans for staff training, including the 
Inclusion Development Programme3, and involve their 
SENCo and SEN Governor in at least triennial reviews 
of their arrangements for supporting special educational 
needs.

4. Special needs strategy for Leicestershire is available at: 
www.leics.gov.uk/special_education_needs.

2Can be refused on the grounds of incompatibility with needs of the child or young person, impact on other children, or efficient use of resources.
3Or successor programmes.
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Decision Making, Appeals and Mediation
Referrals for statutory assessment for children of 
 statutory school age will continue to be made by the 
school which they attend. Schools will need to use the 
appropriate referral form available at  
www.leics.gov.uk/specialeducationalneeds.

For children of pre-school age referrals for statutory 
assessment will be made by Leicestershire Psychology 
Service and the Early Years SEN Inclusion Service (STS) 
working in partnership.  

Parents still have the right to request statutory assessment 
by writing directly to the SEN Assessment Service.

Decisions regarding statutory assessment will be made 
by the “Referral Panel4” which will meet on a fortnightly 
basis and will be made up of SEN Officers, Headteachers, 
Specialist Teaching Service representation and Leicester 
Psychology Service representation. The Panel will be 
rigorously applying these criteria to each referral. Where 
the decision is not to proceed with statutory assessment, 
school and family will be advised of this decision which 
will include guidance regarding future steps and reasons 

why the referral was declined. The family do have a right 
to appeal against this decision to the SEN & Disability 
Tribunal within two months of the decision being received.

The Parent Partnership Service can support families where 
they are dissatisfied with the Local Authority’s Decision. 
The Referral Panel will review any decision in light of 
new information that may be submitted which was not 
previously available.  The Parent Partnership Service can 
refer the case to mediation as provided by the Together 
Trust where appropriate.

4The Referral Panel will operate as a subgroup of the Statement Panel. The latter will be 
responsible for the Referral Panel’s remit, operating procedures, and will receive annual 
reports on  it’s work. Headteacher representatives will be sought from all mainstream 
and special schools in Leicestershire. No individual headteacher will be asked to be a 
representative for more than a year, or attend more than 6 panel meetings.
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Area of Difficulty: Early Years 

Identification: Process to be followed
1. Specialist Assessment: qualifications 2. Specialist Assessment: topics 3. Multi-agency Protocols

1. Early Years Practitioners with access 
to specialist staff with qualifications 
and experience in special educational 
needs and disabilities (SEND) in the 
Early Years.

2. Educational psychologist registered to 
practice with the Health Professions 
Council

Prime areas of learning and 
development5: 
1. Communication and language
2. Physical development
3. Personal, social and emotional 

development
Specific Areas:
1. Literacy
2. Mathematics
3. Understanding the world
4. Expressive arts and design
A detailed shared case history with 
the family identifying factors likely to 
have contributed to currently observed 
difficulties.

Safeguarding Guidelines
Disability legislation duties to make 
reasonable adjustments and anticipate 
the needs of disabled children and 
adults
Early Years Foundation Stage 
Guidance
Social and Emotional Aspects of 
Development materials
SEN Code of Practice
IDP Guidance
Leicestershire Partnership Children’s 
Speech and Language Therapy 
Service Early Years Referral Guidelines

Identification: Essential Features           Combination Needed: 1+ (2 or 3)
Feature 1 Feature 2 Feature 3
Developmental delay evident across 
at least two of the seven areas of 
development (see specialist assessment 
topics above).

Persistence of delay despite regular 
attendance, stable relationships, lack of 
trauma, or other family risk factors that 
might account for developmental delay.

Identification of a medical condition 
leading to delayed or unusual 
development (note: medical diagnoses 
are not always available in cases of 
developmental delay)

Mainstream Provision prior to statutory assessment6 
1. Personalised Support 2. Broader Curriculum Features 3. Aids and equipment
Regular meetings with the family and 
response to issues raised by the family
Nominated member of staff to act as 
first contact for the family, and provide 
a secure long term relationship with the 
child
Programme of work: promotes pupil’s 
strengths and interests; promotes pupil 
independence; and is informed by 
specialist staff advice, therapy plan and/
or troubled families plan.

Opportunities, linked to an analysis of 
the child’s developmental level.
Additional adult support, for 75% of 
each  half day session for more than 6 
months. Opportunities for active play, 
kinaesthetic learning
Activities to promote awareness 
of emotional states, empathy, 
concentration, attention, co-operative 
play with others.

Variety of play equipment
Aids to address fidgeting and 
concentration difficulties
Visual timetables
Picture Exchange Communication 
System (PECS)
Communication aids
Orthotic supports in shoes

5Or topics defined by future versions of Early Years Foundation Stage guidance.
6Combination Needed: 1+2+3 (all applicable features within each threshold).
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Statutory Assessment and Statement Threshold7 
Threshold 1: Level of Achievement Threshold 2: Support Needs Threshold 3: Progress
Exceptionally or significantly low levels 
of cognitive functioning: The child will 
be working at a level commensurate 
with half their chronological age in at 
least two areas of development, drawn 
from the seven areas of development 
(see above).
Severe or profound visual/hearing loss, 
or physical disability requiring specialist 
equipment and/or personal care 
support.
Frequent inappropriate behaviours 
requiring holding or withdrawal.

Evidence that setting planning and 
provision has addressed: multi-agency 
planning via CAF/Early Support; 
attendance; and mental health issues 
in the family.
Additional support available for 75% of 
each session attended.
Frequent inappropriate behaviours, eg 
requiring holding or withdrawal
Extended and adapted toileting 
programmes, or long term incontinence 
provision
A physical difficulty requiring: daily 
posture management programmes, 
specialist aids; specialist handling 
training and care programmes; close 
attention to avoid falls or trips; risk of 
life threatening medical emergency 
requiring rapid intervention; planning 
for a gradual loss of physical control; 
long term and regular specialist 
continence support, long term support 
for feeding, and drinking.
The assessed need for an individual 
specialist teaching programme for 
6 months or more as advised by an 
external agency.

Persistence of developmental delay 
for 12 months, or evidence from 
specialist assessments that delay 
is likely to persist for more than 12 
months.

7Combination Needed: 1+2+3 (all applicable features within each threshold)
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Specialist Provision Threshold8 
Level of Achievement Threshold 2: Support Needs Threshold 3: Progress
Level of development commensurate 
with a typically developing child of one 
third their age in at least two areas of 
development, drawn from the seven 
areas of development (see above).
Alternative or augmentative 
communication approaches needed 
through the session

Access to highly specialist health and 
education staff
Behaviour management programme to 
manage behaviour that has little regard for 
consequences to health, well being and 
education of self or others at all times.
Specialist therapy programme covering 
all posture, moving and handling, 
changing, movement and use of aids, 
and training.
Speech and Language support 
programmes for example: Picture 
Exchange Communication System 
(PECS) or Makaton to promote 
communication
Eating and drinking programmes under 
specialist health supervision
Specialist teaching approaches advised 
by external agencies
Additional adult support needed for 
90% of the session

Persistence of developmental delay 
for 12 months, or evidence from 
specialist assessments that delay 
is likely to persist for more than 12 
months.
Lack of response to incidental learning 
opportunities

Area of Difficulty: Cognition and Learning: Specific Learning Difficulties

Identification: Process to be followed
1. Specialist Assessment: qualifications 2. Specialist Assessment: topics 3. Multi-agency Protocols
1. Teacher with nationally recognised 

masters level qualification in specific 
learning difficulties at level 7 of the 
National Qualifications framework, 
and a Professional Association of 
Teachers of Students with SpLD 
(PATOSS) practicing certificate.

2. Educational Psychologist registered 
to practice with the Health 
Professions Council.

3. Occupational Therapist and 
Physiotherapists registered with the 
Health Professions Council.

Assessments of: reading rate; reading 
accuracy and comprehension; 
spelling; writing speed, number, and 
phonological awareness, gross and fine 
motor skills.

1. Leicestershire policy on Dyslexia 
and other specific learning 
difficulties

2. The Rose Review on Dyslexia
3. SEN Code of Practice
4. Guidance on Dyslexia Friendly 

Schools

8Combination Needed: 1+2+3 (all applicable features within each threshold)
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Identification: Essential Features     Combination Needed: 1+ (2 or 3)
Feature 1 Feature 2 Feature 3
Evident despite provision of appropriate 
teaching interventions over time:
Dyslexia: marked and persistent 
difficulty learning to read and spell
Dyscalculia: marked and persistent 
difficulty with number facts, concepts 
and procedures
Dyspraxia/Developmental Co-
ordination Disorder: marked and 
persistent difficulties with the planning, 
organisation and execution of gross and/
or fine motor skills shown in balance, 
co-ordination or spatial awareness

Excessive effort needed for literacy, 
numeracy or gross/fine motor tasks, 
and personal organisation problems 
including the sequencing of tasks, in 
class and at home resulting in fatigue, 
evident form either school or parental 
reports.

Low self esteem, anxiety, frustration, 
task avoidance.
Speech and language difficulties may 
also be apparent.

Mainstream Provision prior to statutory assessment9

1. Personalised Support 2. Broader Curriculum Features 3. Aids and equipment
Regular wave 2 and 3 multi-sensory, 
personalised support for literacy and 
numeracy skills featuring: individualised 
targets, regular practice to high levels 
of competence and fluency, drawn 
from published programmes with 
proven efficacy for 12 months or more, 
delivered through individual, small 
group or in class support for up to 32 ? 
hours per week.
Regular meetings with the family and 
response to issues raised by the family
Nominated member of staff to act as 
first contact for the family
Programme of work: promotes pupil’s 
strengths and interests; promotes pupil 
independence; and is informed by 
specialist staff advice
Individually tailored homework planning 
and monitoring.
Regular wave 2 and 3 sensory/motor 
support promoting balance, co-
ordination and spatial awareness.

Evidence that the school can 
demonstrate a long term staff 
development programme using the 
Inclusion Development Programme or 
similar.
Classroom activities
Key Stages 1-2: Catch-up programmes,
Key Stage 3: Re-introductory Literacy 
and Numeracy programmes; 
Prevocational Curriculum
Key Stage 4: Alternative Curriculum 
and entry level qualifications.
Social and emotional aspects of 
learning addressed where necessary.
Dyslexia Friendly classroom 
approaches including, awareness of 
fatigue in relation to literacy tasks, 
awareness of better performance 
beyond literacy, avoidance of 
embarrassment through reading aloud 
or  public spelling tests, control of 
homework, alternatives to extended 
writing activities, and fine/gross motor 
development programmes.

Alternatives to writing: e.g. laptop
Dictation devices
Text to speech software
Desktop prompts to aid spelling
Personalised organisational prompts
Equipment to aid the development of 
fine motor skills: pencil grips, adapted 
scissors, sloped desk surfaces etc.

9Combination Needed: 1+2+3 (all applicable features within each threshold)
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Statutory Assessment and Statement Threshold10  
Threshold 1: Level of Achievement Threshold 2: Support Needs Threshold 3: Progress
National Curriculum level in English 
and/or Maths11:
End of Year 2: P8 or below
End of Year 6: NC 1a or below
End of Year 9: NC 2b or below
Expected levels of achievement may be 
higher in non-literacy/numeracy based 
tasks or areas of the curriculum, where 
the child can show their strengths.

Evidence that school planning and 
provision has addressed:
Multi-agency planning via CAF (if 
necessary)
Attendance issues that may be 
contributing to low attainment
Social/health issues in the pupil and 
family that may be contributing to low 
attainment.

Standardised tests12 repeated after 
at least 6 months demonstrates 
minimal progress over 18 months in 
at least three areas from: reading rate; 
reading accuracy and comprehension; 
spelling; writing speed, numeracy.

Specialist Provision Threshold13 
Level 1 Threshold 2: Support Needs Threshold 3: Progress
National Curriculum level in English 
and/or Maths14:
End of Year 2: P7 or below
End of Year 6: NC 1c or below
End of Year 9: NC 1a or below
Expected levels of achievement may 
be higher in non-literacy based tasks or 
areas of the curriculum, where the child 
can show their strengths.

Integration of therapy programmes into 
the day to day curriculum
A mainstream curriculum adapted 
and personalised to meet the needs 
of pupils with Specific Learning 
Difficulties

Standardised test repeated after at 
least 6 months and again after at least 
12 months demonstrates widening 
age gap in at least three areas from: 
reading rate; reading accuracy and 
comprehension; spelling; writing 
speed, number.

Area of Difficulty: Cognition and Learning: General Learning Difficulties
(Including Moderate, Severe and Profound Learning Difficulties)

Identification: Process to be followed

1. Specialist Assessment: qualifications 2. Specialist Assessment: topics 3. Multi-agency Protocols
1. Teacher with nationally recognised 

masters level qualification in learning 
difficulties at level 7 of the National 
Qualifications framework, or SENCo with  
National Award for SEN Co-ordination15

2. Educational psychologist registered to 
practice with the Health Professions 
Council

Assessments of: reading rate; reading 
accuracy and comprehension; spelling; 
writing speed, number.
Assessment of general cognitive 
functioning

SEN Code of Practice
Equal Opportunities Act 2010

Identification: Essential Features        Combination Needed: 1+ 2 +3
Feature 1 Feature 2 Feature 3
Evidence of marked and persistent low 
attainment across the curriculum

Evidence that additional factors related 
to disadvantage are not the primary 
cause of low attainment

Evidence that the pupil has been 
engaged through appropriate, engaging 
and differentiated programmes of study.

10Combination Needed: 1+2+3 (all applicable features within each threshold)
11See Appendix 3 for more information on National Curriculum sub-levels.
12Drawn from the list of approved tests- see introduction.
13Combination Needed: 1+2+3 (all applicable features within each threshold)14C
14See Appendix 3 for more information on National Curriculum sub-levels.
15SENCos in post before Sept 2009 do not require this qualification
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Mainstream Provision prior to statutory assessment16

1. Personalised Support 2. Broader Curriculum Features 3. Aids and equipment
Regular wave 2 and 3 multisensory 
support for literacy and numeracy skills 
featuring: individualised targets, regular 
practice to high levels of competence 
and fluency, drawn from published 
programmes with proven efficacy for 12 
months or more.
Regular meetings with the family and 
response to issues raised by the family
Nominated member of staff to act as 
first contact for the family
Individual/small group/in class  support: 
up to 32? hours per week, for at least 
than 12 months
Plan to promote strengths and interests
Programme of work: promotes pupil’s 
strengths and interests; promotes pupil 
independence; and is informed by 
specialist staff advice

Evidence that the school can demonstrate 
a long term staff development 
programme using the Inclusion 
Development Programme or similar.
Classroom activities
Curriculum at KS1-3: Self help: toileting 
and feeding programmes, movement 
programmes; introductory and re-
introductory Literacy and Numeracy 
programmes; Prevocational Curriculum
Curriculum KS 4: Alternative Curriculum 
and entry level qualifications, life skills 
training to build independence.
Social and emotional aspects of 
learning: sustaining relationships; 
managing conflict; joint problem 
solving; managing frustration, anger 
and anxiety; promoting calm, optimism 
and goal focus; building persistence 
and resilience; tolerance of others 
beliefs; values, rights.
Planning and support for unstructured 
times of the day such as playtime.

Alternatives to writing: eg laptop 
Alternatives to speaking
Text to speech software
Desktop prompts to aid writing and 
organisation
Recording hardware
Equipment to aid the development of 
fine motor skills: pencil grips, adapted 
scissors, sloped desk surfaces etc.

Statutory Assessment and Statement Threshold17 
Threshold 1: Level of Achievement Threshold 2: Support Needs Threshold 3: Progress
National Curriculum level in English and 
Maths18:
End of Year 2: P8 or below
End of Year 6: NC 1a or below
End of Year 9: NC 2b or below

Evidence that school planning and 
provision has addressed:
Multi-agency planning via CAF; 
Attendance Issues; Social/health 
issues; family and peer group 
relationship issues.

Standardised tests19 repeated after 
at least 6 months demonstrates 
minimal progress over 18 months in 
at least three areas from: reading rate; 
reading accuracy and comprehension; 
spelling; writing speed, number.

Specialist Provision Threshold20

Level 1 Threshold 2: Support Needs Threshold 3: Progress
National Curriculum level in English and 
Maths21:
End of Year 2: P7 or below
End of Year 6: NC 1c or below
End of Year 9: NC 1a or below

Life skills and day to day living 
skills need to be integrated into the 
curriculum.
Curriculum delivery needs to be highly 
personalised.

Standardised test repeated after at least 
6 months and again after at least 12 
months demonstrates widening age gap 
in at least three areas from: reading rate; 
reading accuracy and comprehension; 
spelling; writing speed, number.

16Combination Needed: 1+2+3 (all applicable features within each threshold)
17Combination Needed: 1+2+3 (all applicable features within each threshold)
18See Appendix 3 for more information on National Curriculum sub-levels.
19Drawn from the list of approved tests- see introduction.
20Combination Needed: 1+2+3 (all applicable features within each threshold)
21See Appendix 3 for more information on National Curriculum sub-levels.
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Area of Difficulty: Communication and Interaction: Speech and Language

Identification: Process to be followed
1. Specialist Assessment: qualifications 2. Specialist Assessment: topics 3. Multi-agency Protocols
1. Educational psychologist registered to 

practice with the Health Professions 
Council

2. Speech and Language Therapist 
registered to practice with the Health 
Professions Council and members 
of the Royal College of Speech and 
Language Therapists.

Receptive and expressive language, 
phonology, articulation, social/
pragmatic communication, syntactical 
development, selective talking.
A case history developed with the 
family identifying factors that might 
account for current difficulties.

Leicestershire Speech and Language 
Therapy Service Protocol
Bercow Report on Speech and 
Language Difficulties 2008
SEN Code of Practice

Identification: Essential Features      Combination Needed: (1 or 2) +3
Feature 1 Feature 2 Feature 3
Evidence of delayed or disordered 
language development (expressive and 
receptive), and evidence that social 
disadvantage, experience, or global 
developmental delay are not the cause

Delayed social communication and 
interaction and evidence that social 
disadvantage, experience, or global 
developmental delay are not the cause

Successful engagement in a 
programme of work designed by 
a speech and language therapist, 
specialist teacher or psychologist, to 
promote language skills, producing 
evidence of a long term need for such 
support.

Mainstream Provision prior to statutory assessment22 
1. Personalised Support 2. Broader Curriculum Features 3. Aids and equipment
Regular small group language, 
communication, turn taking, social play, 
symbolic play and literacy programmes 
featuring: individualised targets, regular 
practice to high levels of fluency, drawn 
from published programmes23 with 
proven efficacy for 12 months or more.
Regular meetings with the family and 
response to issues raised by the family
Nominated member of staff to act as 
first contact for the family
Individual/small group/in class  support: 
up to 32? hours per week, for at least 
than 12 months
Programme of work: promotes pupil’s 
strengths and interests; promotes pupil 
independence; and is informed by 
specialist staff advice

School staff have accessed and applied 
relevant material from the Inclusion 
Development Programme or similar.
Classroom activities
Curriculum at KS1-3: Self help: toileting 
and feeding programmes, movement 
programmes; introductory and re-
introductory Literacy and Numeracy 
programmes; Prevocational Curriculum
Curriculum KS 4: Alternative 
Curriculum and entry level 
qualifications.
Wide variety of games and classroom 
routines to stimulate talk and listening
Communication friendly classroom
Planning and support for unstructured 
times of the day.

Alternatives to writing: e.g. laptop
Alternatives to speaking:
Visual systems
Augmented communication systems

22Combination Needed: 1+2+3 (all applicable features within each threshold)
23This definition includes programmes and/or therapy plans provided by a Speech and Language Therapist
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Statutory Assessment and Statement Threshold24  
Threshold 1: Level of Achievement Threshold 2: Support Needs Threshold 3: Progress
National Curriculum level in English and 
Maths25: 
End of Year 2: P8 or below
End of Year 6: NC 1a or below
End of Year 9: NC 2b or below
More able children may be capable of 
higher levels of achievement. Where 
there is clear evidence of this, it may be 
appropriate to set higher expectations.

Evidence that school planning and 
provision has addressed:
Multi-agency planning via CAF (if 
necessary)
Attendance issues that may be 
contributing to low attainment
Social/health issues in the pupil and 
family that may be contributing to low 
attainment.
SALT has identified the need for 
continued involvement

Standardised tests26 repeated after 
at least 6 months demonstrates 
minimal progress over 18 months in 
at least three areas from: reading rate; 
reading accuracy and comprehension; 
spelling; writing speed, number, 
expressive language, receptive 
language.

Specialist Provision Threshold27

Level 1 Threshold 2: Support Needs Threshold 3: Progress
National Curriculum level in English and 
Maths28:
End of Year 2: P7 or below
End of Year 6: NC 1c or below
End of Year 9: NC 1a or below
More able children may be capable of 
higher levels of achievement. Where 
there is clear evidence of this, it may be 
appropriate to set higher expectations.

Curriculum delivery needs to be highly 
personalised.
SALT input at high frequency or 
intensity, or specialised input is 
needed.

Standardised test repeated after at 
least 6 months and again after at least 
12 months demonstrates widening 
age gap in at least three areas from: 
reading rate; reading accuracy and 
comprehension; spelling; writing 
speed, number.

24Combination Needed: 1+2+3 (all applicable features within each threshold)
25See Appendix 3 for more information on National Curriculum sub-levels.
26Drawn from the list of approved tests- see introduction.
27Combination Needed: 1+2+3 (all applicable features within each threshold)
28See Appendix 3 for more information on National Curriculum sub-levels.
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Area of Difficulty: Communication and Interaction: Autism Spectrum Difficulties

Identification: Process to be followed
1. Specialist Assessment: qualifications 2. Specialist Assessment: topics 3. Multi-agency Protocols
Medical Practitioner, Educational 
Psychologist, or Clinical Psychologist. 
All registered to practice with the Health 
Professions Council
Speech Therapist registered with to 
practice with the Health Professions 
Council

Cognitive development, language 
development, social and 
communication development, 
development of play and imagination, 
rigidities of behaviour and thinking, 
sensory processing issues.
Case history developed with the family 
of factors relevant in the child’s history 
to current presentation.

Leicestershire multi-agency pathway 
for ASD
Guidance on ASD friendly classrooms
Range of criterion referenced 
assessment tools.
ICD 10 and DSM 4 diagnostic 
protocols, and their successors.

Identification: Essential Features      Combination Needed: 1+ 2 + 3
Feature 1 Feature 2 Feature 3
Functional Communication: Expressive 
At least two of:
Severe and sustained absence of 
communicative intent
Difficulties with formulating age-
appropriate, spontaneous and 
comprehensible speech
Significant difficulties maintaining the 
topic of another person’s conversation
Sustained and severe limitations in the 
use of communication, for example, 
limited range of subject matter, limited 
range of communicative purpose, or 
apparent irrelevance
Sustained and severe limitations in the 
use of abstract language, inference or 
idiom
Functional Communication: Receptive
At least two of:
Severe and sustained inability or 
difficulties listening to, focussing on or 
maintaining attention to another person
Severe and sustained difficulties 
listening to extended periods of speech
Severe and sustained limitations in 
understanding and attending to a group 
discussion
Concrete and literal understanding that 
severely limits conceptual development
Severe impoverishment of 
understanding in relation to abstract 
language, inference or idiom

Interaction: Social and Emotional 
Understanding
At least three of:
Sustained reluctance or inability to 
engage with adults or peers
Sustained and severe difficulties 
establishing and maintaining same-age 
friendships
Sustained and severe difficulties 
understanding belonging to a group
Sustained and severe difficulties in 
maintaining appropriate behaviour in 
relation to peers and/or adults
Sustained and severe difficulties in 
understanding the impact of behaviour on 
another person’s thoughts and feelings.
Achievement and access to school 
activities
At least two of:
Minimal academic progress despite 
high level of differentiation
Minimal academic progress despite 
high level of support
Limited ability to access large group 
activities, such as assemblies, with 
support
Limited ability to access unstructured 
times, such as outside breaks, with 
support
Severe and sustained difficulties in 
adapting to change and transition 
throughout the school day.

Sensory/perception/co-ordination 
difficulties
At least one of:
Aversive responses to particular 
environmental stimuli (e.g., lights, 
colours, sounds, patterns, smells, 
touch)
limits access to areas of the school 
(e.g. the dining hall) and certain 
curriculum activities (e.g. music).
affects access to curriculum activities 
(use of glue, paint, sand etc.)
Difficulties with perception of space 
and body awareness
Limits access to areas such as P.E.
Restricts or impacts on travelling 
around school
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Mainstream Provision prior to statutory assessment29

1. Personalised Support 2. Broader Curriculum Features 3. Aids and equipment
Regular small group and individual 
multisensory programmes covering 
social interaction, play, language and 
communication featuring: individualised 
targets, regular practice to high levels 
of fluency, drawn from published 
programmes with proven efficacy for 12 
months or more.
Regular meetings with the family and 
response to issues raised by the family
Nominated member of staff to act as 
first contact for the family
Individual/small group/in class  support: 
up to 32? hours per week, for at least 
than 12 months
Plan to promote strengths and interests
Individually tailored homework planning 
and monitoring
Programme of work: promotes pupil’s 
strengths and interests; promotes pupil 
independence; and is informed by 
specialist staff advice
Analysis of and support for sensory 
sensitivities

School staff have accessed and applied 
relevant material from the Inclusion 
Development Programme or similar.
Curriculum at KS1-3: Self help: toileting 
and feeding programmes, movement 
programmes; introductory and re-
introductory Literacy and Numeracy 
programmes; Prevocational Curriculum
Curriculum KS 4: Alternative 
Curriculum and entry level 
qualifications.
Social and emotional aspects of 
learning: sustaining relationships; 
managing conflict; joint problem 
solving; managing frustration, anger 
and anxiety; promoting calm, optimism 
and goal focus; building persistence 
and resilience; tolerance of others 
beliefs; values, rights.
Social skills and communication 
programmes.
Planning and support for unstructured 
parts of the school day
An ASD friendly classroom

Alternatives to writing: e.g. laptop
Alternatives to speaking:
Visual systems and timetables

Statutory Assessment and Statement Threshold30  
Threshold 1: Level of Achievement Threshold 2: Support Needs Threshold 3: Progress
National Curriculum level in English and 
Maths31:
End of Year 2: P8 or below
End of Year 6: NC 1a or below
End of Year 9: NC 2b or below
Some children may be expected to 
achieve higher levels of attainment, 
but are unable to access a mainstream 
curriculum because of the severity of 
their autism.

Evidence that school planning and 
provision has addressed:
Multi-agency planning via CAF (if 
necessary)
Attendance issues that may be 
contributing to low attainment
Social/health issues in the pupil and 
family that may be contributing to low 
attainment.

Evidence to show lack of progress in 
areas such as: motor co-ordination, 
comprehension, symbolic play, 
language and communication, sensory 
sensitivity or rigidities of behaviour and 
thought.

29Combination Needed: 1+2+3 (all applicable features within each threshold)
30Combination Needed: 1+2+3 (all applicable features within each threshold)
31See Appendix 3 for more information on National Curriculum sub-levels.
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Specialist Provision Threshold32

Level 1 Threshold 2: Support Needs Threshold 3: Progress
National Curriculum level in English and 
Maths33:
End of Year 2: P7 or below
End of Year 6: NC 1c or below
End of Year 9: NC 1a or below
More able children may be capable of 
higher levels of achievement. Where 
there is clear evidence of this, it may be 
appropriate to set higher expectations.

Highly significant degree of intolerance 
of the physical and social environment, 
expressed in severe bodily reaction.

Lack of progress in intolerance of 
social and physical environment, 
despite individually tailored 
programme developed with expert 
guidance

Area of Difficulty: Behaviour, Emotional and Social Difficulties

Identification: Process to be followed
1. Specialist Assessment: qualifications 2. Specialist Assessment: topics 3. Multi-agency Protocols
Classroom teachers with access to 
specialist staff with qualifications and 
experience in dealing with behaviour 
difficulties.
Educational Psychologists or CAMHS 
practitioners to assess trauma and 
attachment difficulties and their impact 
on learning, registered to practice with 
the Health Professions Council.
Medical professionals licensed by the 
GMC.

Detailed case history established with 
family support identifying likely factors 
involved in the development and 
maintenance of problem behaviour
Antecedent, behaviour and consequences 
analysis of classroom behaviour by an 
independent observer (who does not 
usually work with the child or young 
person) for at least 30 mins  
on three occasions to identify classroom 
ethos, organisation and routine issues that 
could ameliorate difficulties
Strengths and Difficulties Questionnaire 
or similar
Elimination of speech and language, or 
autism  as a root cause of difficulties.

Child protection guidelines
Protocols on control and restraint
School behaviour policy
SEN Code of Practice
ADHD pathway
Administration of Medicines Policy

Identification: Essential Features     Combination Needed: 1+ (2 or 3)
Feature 1 Feature 2 Feature 3
In a mainstream school setting- 
evidence of intense, persistent 
behaviour difficulties including physical 
aggression, shouting, uncontrolled 
anger, hiding, running away, 
intimidation, threats, refusal to follow 
instructions, temper tantrums.
Or, highly withdrawn, extreme levels of 
anxiety or low mood related to school or 
separation from family

Attachment difficulties: The case 
history should demonstrate evidence 
of long term, severe and unusual 
attachment difficulties, identified 
through a specialist assessment.

Trauma: there should be evidence 
identified through specialist 
assessment of substantial trauma 
experienced by the child or young 
person, acting as a barrier to learning 
and making relationships or a medical 
diagnosis known to cause behaviour 
difficulties.

32Combination Needed: 1+2+3 (all applicable features within each threshold)
33See Appendix 3 for more information on National Curriculum sub-levels.
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Mainstream Provision prior to statutory assessment34 
1. Personalised Support 2. Broader Curriculum Features 3. Aids and equipment
Regular meetings with the family and 
response to issues raised by the family
Nominated member of staff to act as 
first contact for the family, and secure 
long term relationship with the child
Individual/small group/in class  support: 
up to 32? hours per week, for at least 
than 12 months
Programme of work: promotes pupil’s 
strengths and interests; promotes 
pupil independence; and is informed 
by specialist staff advice; builds on 
protective factors identified in family 
and beyond; implemented for at least 
3 months; builds on child or young 
person’s perception of issues;
Awareness of rising anxiety levels and 
agreed procedures to prevent further 
escalation
Training programmes to promote 
awareness of emotional states, 
empathy, concentration, attention, co-
operative play with others.
Use of the Common Assessment 
Framework planning process where 
interagency planning and co-ordination 
is called for.

School staff have accessed and applied 
relevant material from the Inclusion 
Development Programme or similar.
Curriculum at KS1-3: Introductory 
Literacy and Numeracy programmes 
including age appropriate content; 
Prevocational Curriculum
Curriculum KS 4: Alternative 
Curriculum and entry level 
qualifications.
An effective behaviour management 
policy in the school consistently 
implemented in the classroom
Stimulating activities holding the child’s 
attention
Self calming strategies taught and used 
with the whole class
Planning and support for unstructured 
parts of the school day
Social and emotional aspects of 
learning: sustaining relationships; 
managing conflict; joint problem 
solving; managing frustration, anger 
and anxiety; promoting calm, optimism 
and goal focus; building persistence 
and resilience; tolerance of others 
beliefs; values, rights. These addressed 
through specific programmes such 
as: ‘Think-Wise’; ‘Massage In Schools 
Programme’; ‘Chilled’; Circles of 
Support; ‘Self’/Positive Psychology 
booklets.
Team teach training (or similar) for 
staff to promote non-confrontational 
approaches to managing conflict.

Withdrawal facilities to allow the child 
to calm
Aids to address fidgeting and 
concentration difficulties
Opportunities for exertive play, 
kinaesthetic learning
Adminstration of prescribed medicine 
in accordance with Leicestershire 
policy.

34Combination Needed: 1+2+3 (all applicable features within each threshold)
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Statutory Assessment and Statement Threshold35 
Threshold 1: Level of Achievement Threshold 2: Support Needs Threshold 3: Progress
National Curriculum level in English and 
Maths36:
End of Year 2: P8 or below 
End of Year 6: NC 1a or below
End of Year 9: NC 2b or below
Where a child is achieving above 
threshold levels, but is unable to 
attend mainstream education despite 
appropriate support, and has therefore 
been out of mainstream education for 9 
months or more, higher thresholds may 
be appropriate.

Evidence that school planning and 
provision has addressed:
Multi-agency planning via CAF (if 
necessary)
Attendance issues that may be 
contributing to low attainment
Social/health issues in the pupil and 
family that may be contributing to low 
attainment.

Strengths and Difficulties 
Questionnaire score in the abnormal 
range, on 2 occasions at least 6 
months apart, or
Emotional Literacy Scale scores in 
the well below average range, on 2 
occasions at least 6 months apart, or
Behaviour Rating Inventory of 
Executive Functioning above 90th 
Centile on 2 occasions at least 6 
months apart

Specialist Provision Threshold37 
Level 1 Threshold 2: Support Needs Threshold 3: Progress
National Curriculum level in English and 
Maths38:
End of Year 2: P7 or below
End of Year 6: NC 1c or below
End of Year 9: NC 1a or below
Where a child is achieving above 
threshold levels, but is unable to 
attend mainstream education despite 
appropriate support, and has therefore 
been out of mainstream education for 
12 months or more, higher thresholds 
may be appropriate.

Impact of attachment and trauma 
prevent access to a mainstream 
curriculum alongside other children and 
require a nurturing approach to access 
education.

Strengths and Difficulties 
Questionnaire score in the abnormal 
range, on 2 occasions at least 6 
months apart, or
Emotional Literacy Scale scores in 
the well below average range, on 2 
occasions at least 6 months apart, or
Behaviour Rating Inventory of 
Executive Functioning above 90th 
Centile on 2 occasions at least 6 
months apart

35Combination Needed: 1+2+3 (all applicable features within each threshold)
36See Appendix 3 for more information on National Curriculum sub-levels.
37Combination Needed: 1+2+3 (all applicable features within each threshold)
38See Appendix 3 for more information on National Curriculum sub-levels.
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Area of Difficulty: Sensory and Physical Difficulties: Hearing Difficulties

Identification: Process to be followed
1. Specialist Assessment: qualifications 2. Specialist Assessment: topics 3. Multi-agency Protocols
Qualified teacher of the Deaf
Audiological testing by qualified 
Paediatric/Educational Audiologist

Level of hearing impairment
A functional analysis of the impact of 
the impairment in the classroom and 
its resultant impact on the educational 
progress of the child. The strengths the 
child, family and school bring to the 
situation.

Modernising Children’s Hearing Aids 
Services Protocols
Quality Standards Resource Provision 
for Deaf Children and young People in 
Mainstream School
Disability legislation duties to make 
reasonable adjustments and anticipate 
the needs of disabled children and adults

Identification: Essential Features     Combination Needed: 1+ (2 or 3)
Feature 1 Feature 2 Feature 3
Identification of permanent childhood 
hearing impairment (PCHI) which is 
a uni/bilateral hearing loss as either 
mild, moderate severe or profound 
(see appendix 1). The PCHI may 
be conductive, sensori neural or 
accompanied by auditory neuropathy 
spectrum disorder.

A functional analysis demonstrating 
significant impact of the hearing 
loss on day to day access to the 
mainstream curriculum. Impact on 
social  functioning in school

Analysis of additional areas of difficulty 
which may accompany the sensory 
loss.

Mainstream Provision prior to statutory assessment39

1. Personalised Support 2. Broader Curriculum Features 3. Aids and equipment
Regular access to a Specialist Teacher 
for Hearing Impaired Children. School 
should liaise directly with parents/carers 
and specialist teacher to determine 
levels of loss and the child’s specific 
needs. 
Nominated member of staff to act 
as first contact for the family and 
supporting teacher to secure a long 
term relationship with the child
Plan to promote individual and ongoing 
linguistic development based on the 
pupil’s current levels of language 
acquisition as determined by the 
Specialist Teacher
1-1 support with a competent language 
user in a quiet stress free environment 
to  provide opportunities for  pre-
tutoring new concepts  

Pupils with a PCHI should have access 
to a full broad and balanced curriculum 
delivered in a manner appropriate to 
their level of hearing loss and language 
development.
It may be necessary to conduct 
assessments on an individual basis in 
a quiet setting.
Where pupils have delayed/
immature linguistic structures a highly 
differentiated programme should be 
employed.
Social situations should be managed 
to allow the hearing impaired pupil to 
have access to the unstructured parts 
of the day.
Evidence of implementation of advice 
from a Specialist Teacher.

Pupils with a PCHI should have 
access to appropriate, fully functioning 
hearing aids at all times.
Aids should be checked subjectively 
on a daily basis then all faults reported 
and resolved. A  member of school 
staff should be nominated for this role.
Where appropriate radio systems 
and/or soundfield systems should be 
used sensitively and appropriately 
as advised by the Hearing Support 
Service.
The acoustic environment should be 
monitored to provide the best possible 
listening conditions:
Speaker’s face should be in light
Pupil seated in a position close to the 
sound source to allow  clear sight of 
the action of the delivery

39Combination Needed: 1+2+3 (all applicable features within each threshold)
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1-1 support to ensure pupil understands 
the task and is able to achieve 
alongside his peers
Individual support to check and 
consolidate understanding
Manage activities which enable the 
pupil to increase vocabulary and 
syntactical knowledge while continuing 
to address social and emotional needs 
within a peer group.
Additional support to:
Prepare additional visual/written 
materials which are cognitively 
challenging but at an appropriate 
linguistic level for the pupil
Manage group dynamics enabling the 
pupil to have access to other pupil’s  
verbal contributions
Preview audio visual materials
Maintain regular links with home
Provide discussion
Check understanding through open 
questioning
Provide a wide range of reading 
materials around a subject to facilitate 
further linguistic progress
Reinforce new teaching areas
Allow additional time for concepts to be 
assimilated
Adapt existing materials for specific use
Produce home made books
Provide opportunities for reading aloud 
at an appropriate level

Pupil to be seated where other 
speakers can be observed quickly
Reduce background noise from noisy 
equipment, away from busy areas of 
the building and external sounds.
Audio visual materials used in a fully 
lit room
Room acoustics can be improved by 
reducing the area of hard surfaces 
(adding carpets, soft furnishings,  
softer materials on display boards)
Provide a quiet area for individual and 
small group work
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Statutory Assessment and Statement Threshold40  
Threshold 1: Level of Achievement Threshold 2: Support Needs Threshold 3: Progress
Evidence from a specialist teacher 
indicates the pupil’s hearing loss is 
enduring and is adversely affecting 
educational performance to a significant 
degree. 
Revision of the differentiated provision 
in the classroom has not resulted in the 
expected progress towards achieving 
the set targets.
Evidence indicates the pupil has 
receptive/expressive language at levels 
which impede access to the curriculum.

School has advice from the Hearing 
Support Service that the pupil has a 
permanent educationally significant 
hearing loss.
The pupil is dependent on a high level 
of amplification from powerful hearing 
aids/cochlear implants.
The pupil needs radio system/
soundfield system/acoustically treated 
classroom.
Evidence indicates the pupil has 
receptive/expressive language at 
levels which impede access to the 
curriculum.
The pupil requires a level of adult 
support at key points of curriculum 
delivery to engage in, assimilate and 
consolidate learning.
Highly personalised and differentiated 
provision is needed for curriculum 
access.
Evidence indicates the pupil’s hearing 
loss is impairing his/her emotional and 
social development.
The pupil has a hearing loss and an 
additional visual/physical/learning 
difficulty which impede access to the 
curriculum.
Evidence the pupil needs sign language 
to access the curriculum
There is an agreed opinion between 
parents, pupil, teachers, and external 
advisors that a Statement is required.
Continued need for additional support 
despite all measures recommended 
by the Hearing Support Service being 
implemented.

Recorded evidence shows linguistic 
progress at levels which are not in line 
with those of peers.

40Combination Needed: 1+2+3 (all applicable features within each threshold)
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Specialist Provision/ Enhanced Package Threshold41 
Level 1 Threshold 2: Support Needs Threshold 3: Progress
Evidence from the Hearing Support 
Service indicates the pupil’s hearing 
loss is enduring and continues to 
adversely affect educational progress to 
a significant degree.
Educational assessments demonstrate 
rates of pupil progress which prevent 
his/her access to the mainstream 
curriculum unless support is sufficient 
to offer a specific and individualised 
programme of study.

Across the curriculum the pupil 
requires a course of study which is 
highly differentiated and individualised 
as a direct result of his/her hearing loss 
and its impact on learning.
The pupil is dependent on a high level 
of amplification from powerful hearing 
aids/cochlear implants.
The pupil needs radio system/soundfield 
system/acoustically treated classroom.
The pupil has a hearing loss and an 
additional visual/physical/learning 
difficulty which impede access to the 
curriculum.
Access to the content of the curriculum 
is through British Sign Language 
using Support from BSL signing staff 
qualified to level 3
The pupil requires social and emotional 
support from a signing peer group.

Continued need for additional support 
at levels beyond those provided by the 
current Statement  despite every effort  
made by the school to meet the child’s 
needs.

Area of Difficulty: Sensory and Physical Difficulties: Vision Difficulties

Identification: Process to be followed
1. Specialist Assessment: qualifications 2. Specialist Assessment: topics 3. Multi-agency Protocols
Qualified teacher of the Visually 
Impaired, referred by Ophthalmologist.

A functional vision test to include 
assessment of near, distance and 
colour vision, visual fields, and depth 
perception.
An analysis of the impact of the 
reduction in vision in the classroom, 
and its resultant impact on the 
educational progress of the child. The 
strengths brought to the situation by 
the child, family and school.

Multi-agency protocols on vision 
impairment
Health and safety guidance
Quality Standards in Education 
Support Services for Children and 
Young people with Visual Impairment
Disability legislation duties to make 
reasonable adjustments and anticipate 
the needs of disabled children and 
adults

Identification: Essential Features
Feature 1 Feature 2 Feature 3
Identification of persistent bilateral 
visual difficulties, which cannot be 
corrected to within normal limits by 
prescription of glasses or contact 
lenses, or intra-ocular implants ie 
cataract replacement or medical 
interventions (eg patching). (see 
Appendix 1).

A functional analysis demonstrating 
significant impact of the visual loss on 
day-to-day access to the mainstream 
curriculum. Impact on social 
functioning in school

Analysis of additional areas of difficulty 
which may accompany the visual loss.

41Combination Needed: 1+2+3 (all applicable features within each threshold)
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Mainstream Provision prior to statutory assessment42 
1. Personalised Support 2. Broader Curriculum Features 3. Aids and equipment

Regular access to a Specialist Teacher 
for Visually Impaired Children. School 
should liaise directly with parents/carers 
and specialist teacher to determine levels 
of loss and the child’s specific needs. 
Nominated member of staff to act 
as first contact for the family and 
Specialist Teacher to secure a long-term 
relationship with the child and family.
Attention paid to positioning in 
classroom, layout, level of lighting and 
absence of glare to maximise the child’s 
functional vision as recommended by 
the Specialist Teacher.  
Attention paid to the use of appropriate 
teaching strategies and the need 
to modify activities/materials, as 
recommended by the Specialist 
Teacher, to enable pupil to access the 
curriculum on a par with sighted peers.
1-1 support promoting use of vision, 
scanning, visual perception, use of aids 
on the advice of a Specialist Teacher, 
developing touch typing skills on the 
advice of VSS typing tutor, if appropriate.  
1-1 support at key points of curriculum 
delivery to ensure salient points are not 
missed due to impact of visual loss, 
to consolidate learning and to address 
health and safety issues. Additional 
support to follow the recommendations 
of the Specialist Teacher and 
Modify some visual/written materials 
and present in an appropriate format 
accessible to the pupil
Provide some alternative activities, 3-D 
models or real examples to illustrate key 
points in lessons
Provide some distance presented tasks 
as near vision tasks e.g. large amounts 
of board work
Repeat activities/demonstrations to 
ensure understanding
Encourage social interaction
Develop the Children and Young 
People’s listening skills
Class work and home work demands 
are monitored and adjusted to take 
account of additional effort/time needed 
to overcome visual difficulties

Pupils with visual impairment should 
have access to a broad and balanced 
curriculum modified to take account of 
their visual difficulties as recommended 
by the specialist teacher.
Social situations should be managed 
to allow the visually impaired pupil to 
access the unstructured parts of the 
day when social interaction is limited 
by their inability to see and understand 
facial expressions and body language. 
Environmental audit of the school site 
undertaken to identify modifications/
improvements which will minimise 
impact of visual difficulties e.g. use of 
colour, texture, optimisation of auditory 
environment and signage to assist 
independence and ensure health and 
safety.

Children with visual impairment 
should have access to appropriate 
resources, aids and a limited 
range of specialist equipment, as 
recommended by the Specialist 
Teacher, or Low Vision Aids clinic. 
Pupils may need support and 
encouragement to use them effectively 
and efficiently.

 

42Combination Needed: 1+2+3 (all applicable features within each threshold)    
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Statutory Assessment and Statement Threshold43  
Threshold 1: Level of Achievement Threshold 2: Support Needs Threshold 3: Progress
Evidence from the Vision Support 
Service indicates the pupil’s visual loss 
is enduring and is adversely affecting 
educational performance to a significant 
degree. 
Revision of the differentiated provision 
in the classroom has not resulted in the 
expected progress towards achieving 
the set targets.

School has advice from the Vision 
Support Service that the pupil has a 
permanent educationally significant 
visual loss.
Evidence indicates the pupil has a very 
significant reduction in vision which 
impedes access to the curriculum 
and requires a highly differentiated 
curriculum. Incidental learning is 
limited by reduced vision.
Pupil may require a range of 
sophisticated specialist equipment 
which may include, for example, 
electronic magnifiers, calculators with 
large read out or speech and/or laptop 
with specialist magnification or speech 
software together with appropriate 
support to effectively their use e.g. 
typing tuition. 
The pupil needs print larger than N18 
(18 point) print, work cannot be photo-
enlarged to achieve the necessary 
format and accessible resources are 
produced in conjunction with VSS 
resource production technicians.
The pupil requires a level of adult 
support at key points of curriculum 
delivery to engage in, assimilate and 
consolidate learning.
Evidence indicates the pupil’s visual 
loss is impairing his/her emotional and 
social development.
The pupil has a visual loss and an 
additional hearing/physical/learning 
and/or language and communication 
difficulty which has a compounding 
effect and further impedes access to 
the curriculum and social interaction.

Continued need for additional support 
despite 6 months teaching with 
effectively aided support.

43Combination Needed: 1+2+3 (all applicable features within each threshold)
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Specialist Provision/Enhanced Package Threshold44 
Level 1 Threshold 2: Support Needs Threshold 3: Progress
Evidence from the Vision Support 
Service indicates the pupil’s visual loss 
is enduring and is adversely affecting 
educational performance to a significant 
degree. 
Evidence that pupil requires a highly 
differentiated individualised curriculum 
not generally available in a mainstream 
school.

Presence of learning/physical/medical
/communication difficulties which 
are significant and/or profound/
multiple, in addition to identified visual 
difficulties which preclude access to a 
mainstream curriculum.
May require an alternative communication 
system e.g. body signing, Braille.
Pupil will require a wide range of 
sophisticated and specialist equipment 
to support learning.
The pupil requires a high level of adult 
support at all points of curriculum 
delivery to engage in, assimilate and 
consolidate learning. Incidental learning 
is very limited.

Continued need for additional support 
at levels higher than those usually 
provided in a mainstream setting.

Area of Difficulty: Sensory and Physical Difficulties: Physical and Medical Difficulties

Identification: Process to be followed
1. Specialist Assessment: qualifications 2. Specialist Assessment: topics 3. Multi-agency Protocols
Teachers with specialist qualifications 
and or experience in teaching children 
with physical difficulties.
Physio, occupational therapists, 
dieticians and Speech and Language 
Therapists registered to practise with 
the Health Professions Council
Medical Practitioners registered with the 
General Medical Council.

Fine and gross motor functioning and 
co-ordination, planning and execution 
of sequences of movement, level of 
fatigue and recovery from physical 
exertion.
Conscious level, life limiting conditions, 
prescribed medication, the need for 
therapeutic interventions such as 
oxygen or suction, non-oral feeding or 
specialist feeding plans, Tracheostomy 
care.
Case history identifying factors likely to 
have caused current difficulties.

Child Protection Guidelines
Disability legislation duties to make 
reasonable adjustments and anticipate 
the needs of disabled children and adults
Guidance on Auxiliary Aids and 
Equipment
Care plans for those with life limiting 
conditions
Individual Care Plans, DoH/DfE (2005)
Health and Safety at Work Act (1975)
Quality Standards in Education Support 
Services for Children and Young People 
with Physical Disabilities
Building Bulletin 102- Designing for 
Disabled Children and Children with 
Special Educational Needs (2012)
Guidance on Administration of Medicines
Guidance on Personal Emergency 
Egress Plans

Identification: Essential Features    Combination Needed: 1+ (2 or 3)
Feature 1 Feature 2 Feature 3
A significant gross or fine motor loss of 
function.

A functional analysis demonstrating 
significant impact of the loss on day to 
day functioning in school.

Analysis of additional areas of difficulty 
which may accompany the difficulty.

44Combination Needed: 1+2+3 (all applicable features within each threshold)
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Mainstream Provision prior to statutory assessment45 
1. Personalised Support 2. Broader Curriculum Features 3. Aids and equipment
Attention to classroom management 
to  minimise the impact of a physical 
difficulty, e.g. 
Seating plan to allow ease of access
Timetabling to reduce excess movement, 
access to ground floor rooms 
Rest periods during the school day
Discrete and flexible adult support 
Privacy for treatments
Consideration of access issues in the 
environment, e.g. changing areas, 
corridors, toilet facilities, pathways, 
ramped entrance / exits.
Regular meetings with the family to 
discuss plans, targets and progress.
Nominated member of staff to act as first 
point of contact for the family and secure 
long term relationship with the child.
Individual/small group/in class support: 
up to 32? hours per week, for at least 12 
months.
Plan to promote strengths and interests 
whilst supporting and developing areas 
of need.
1-1 support promoting fine and gross 
motor skills, dressing, feeding or toileting, 
based on advice from specialist teacher 
or therapists.
Monitoring of and adjustment to class 
and home work - taking account of the 
additional effort required to overcome 
physical difficulties.
Support to catch up work missed after 
periods of absence / illness.
Access to medication or therapeutic 
interventions. 
Individual Health Care Plans for 
youngsters with medical conditions e.g. 
allergy, asthma, diabetes, epilepsy.
Devise a Personal Emergency Egress 
Plan (PEEP). 

Curriculum at KS1-3: Self help: toileting 
and feeding programmes, movement 
programmes; introductory Literacy 
and Numeracy programmes with age 
appropriate content; Prevocational 
Curriculum
Curriculum KS 4: Alternative 
Curriculum and entry level 
qualifications.
Review of the school site and 
environment to minimise impact of 
physical difficulties and optimise 
independence
Planning and support for unstructured 
parts of the school day, e.g. lunch time
Developing inclusive themes via PSHE, 
e.g. peer support, understanding 
disability.
Programmes to engage the support 
and understanding of the child or 
young person’s peer group.

Quiet area for rest break, e.g. book 
corner.
Small items of equipment advised 
by physiotherapist, occupational 
therapist, or specialist teacher, to the 
value of £50, e.g.  dycem, pencils, 
writing slope.
Specialist seating recommended by 
specialist teacher or Therapists.
Specialist equipment recommended 
by Therapists, e.g. standing frame, 
walker
Appropriate training given to staff from 
relevant professionals to support the 
delivery of therapy programmes, e.g. 
posture management to develop and 
maintain well-being.
Communication aid recommended by 
SaLT AAC specialist.
Support and accredited training given 
to staff for specific procedures, e.g. 
catherisation, naso-gastric feeding, 
oxygen therapy, stoma, tracheostomy 
care.
Specific training for staff from 
specialist advisors, e.g. moving and 
handling- transfers requiring the child 
to be positioned in a way to ensure 
stability. 
Alternatives to written recording, e.g. 
access to ICT equipment.

45Combination Needed: 1+2+3 (all applicable features within each threshold)
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Statutory Assessment and Statement Threshold46  
Threshold 1: Level of Achievement Threshold 2: Support Needs Threshold 3: Progress
National Curriculum level in English and 
Maths47 :
End of Year 2: P8 or below
End of Year 6: NC 1a or below
End of Year 9: NC 2b or below
Expected levels of achievement may be 
higher where there is clear evidence to 
support higher expectations.

Evidence that school planning and 
provision has addressed:
Multi-agency planning via CAF or Early 
Support (if necessary)
Attendance issues that may be 
contributing to low attainment
Social/health issues in the pupil and 
family that may be contributing to low 
attainment.
Evidence that the pupil needs access 
to a “Leicestershire Pathway” partially 
accessible school
Long term movement programme 
likely to be needed throughout child’s 
education
Child at risk of life threatening medical 
emergency demanding rapid response
Medical treatment regimes demanding 
regular ongoing extensive time out of 
lessons
Pupil needs regular monitoring of and 
changes to posture in the classroom
Continence regime requiring changing 
three times a day or more
Evidence that a specialised and/or 
complex feeding plan is needed.
Evidence that the child has a 
progressive condition.

Continued need for additional support 
despite 6 months teaching with 
effective support.

Specialist Provision Threshold48 
Level 1 Threshold 2: Support Needs Threshold 3: Progress
National Curriculum Level in English 
and Maths49 :
End of Year 2: P7 or below
End of Year 6: NC 1c or below
End of Year 9: NC 1a or below
Expected levels of achievement may be 
higher where there is clear evidence to 
support higher expectations.

The overall complexity of the 
arrangements needed to address the 
child or young person’s needs are 
beyond the capacity of a mainstream 
school even with additional support.

Continued need for additional support 
despite 12 months teaching with 
effective support.

Thresholds End

46Combination Needed: 1+2+3 (all applicable features within each threshold)
47See Appendix 3 for more information on National Curriculum sub-levels.
48Combination Needed: 1+2+3 (all applicable features within each threshold)
49See Appendix 3 for more information on National Curriculum sub-levels.
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Appendix 1: Degrees of Deafness*

Mild Deafness 21-40 dB Would hear a baby crying or music from a stereo but may be unable to 
hear whispered conversation

Moderate Deafness 41-70 dB Would hear a barking dog or telephone ringing but may be unable to 
hear a baby crying

Severe Deafness 71-95 dB Would hear a chainsaw or drums being played but may be unable to 
hear a piano or dog barking

Profound Deafness More than 95 dB May hear a large lorry or aeroplane, would be unable to hear a phone 
ringing

(Source: British Society of Audiology 1988)

Some children’s deafness may fall into two categories, eg moderate to severe. Deaf children with the same levels of deafness 
may experience sounds differently.

Few children are totally deaf. Most deaf children can hear some sounds at certain pitches and volume.

* http://www.ndcs.org.uk/professional_support/our_resources/deaf_friendly_schools_packs/teacher_training_pks.html   

Appendix 2: Vision Difficulty Classifications 

Mild Vision Loss Better than 6/18 Snellen/Kay

Better than 0.5 LogMAR

But with visual field loss

Multi-sensory: Dual impairment with a mild loss in the most affected modality
Moderate Vision Loss Within the range 6/18 – 6/36 Snellen/Kay

Within the range 0.5 – 0.7 LogMAR

Multi-sensory: Dual impairment with a moderate loss in both or the most affected modality
Severe Vision Loss Within the range 6/36 – 6/60 Snellen/Kay

Within the range 0.8 – 1.0 LogMAR

Multi-sensory: Dual impairment with a severe loss in both or the most affected modality
Profound Vision Loss Blind 6/60 or less Snellen/Kay

Blind 1.0 LogMAR or worse

Multi-sensory: Dual impairment with a profound loss in both or the most affected modality

Vision classified with correction of one or both eyes as appropriate.

Multi-sensory impairment: a diagnosed visual and hearing impairment with at least mild loss in each modality
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Key 

Colour Threshold
Orange Expected Level of attainment
Yellow Statement threshold

Colour Threshold
Blue Special School threshold
Green Key marker age groups

Appendix 3: National Curriculum Sub Levels
P-levels cover wide ranges of attainment and have therefore been split into three sub levels to match distinctions made 
within National Curriculum Levels. Decimal notation is used for  these P- sub levels. The resulting P-sub levels are therefore 
somewhat artificial, but helpful for enabling consistent calculations of sub level gaps to expected levels of attainment. Key 
marker age groups are used to define threholds, with other years being fitted in to ensure even progression.

Sub Levels of Attainment Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 Year 7 Year 8 Year 9 Year 10 Year 11

P 1.0
P 1.7
P 2.0
P 2.3
P 2.7
P 3.0
P 3.3
P 3.7
P 4.0
P 4.3
P 4.7
P 5.0
P 5.3
P 5.7
P 6.0
P 6.3
P 6.7
P 7.0
P 7.3
P 7.7
P 8.0
P 8.3
P 8.7
NC 1c
NC 1b
NC 1a
NC 2c
NC 2b
NC 2a
NC 3c
NC 3b
NC 3a
NC 4c
NC 4b
NC 4a
NC 5c
NC 5b
NC 5a
NC 6c
NC 6b
NC 6a
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APPENDIX P 

 
 

Appendix N
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