Subject: Music  
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	Year 7 - Novice
	Year 7 - Capable
	Year 7 - Expert

	Unit 1: Beat
	Students should be able to: 
· Realise simple metre 4/4 time signature with some support and modelling. 
· Performed rhythm is written with innacuracies but performed consistently
· Identify Crotchets, Quavers, Minims, their corresponding rests and barlines with growing some independence. 
· Perform most of the piece of Music, however hesitancy and mistakes interrupt the flow of the music.
· Create simple Musical ideas.
· Perform ideas well as part of an ensemble although the piece may lack performance directions



	Students should be able to: 

· Realise simple metre 4/4 time signature consistently and with a high level of accuracy.
· Performed rhythm is written well but may include omissions or the odd error
· Identify Crotchets, Quavers, Minims, their corresponding rests and barlines with growing levels of accuracy.
· Perform with confidence. Hesitations do not disturb the flow of the Music.
· Create musical ideas that demonstrate potential.
· Perform ideas which show some thought on performance directions ( dynamics, combinations, canon entry

	Students should be able to: 
· Realise simple metre 4/4 time signature consistently and with a high level of accuracy.
· Performed rhythm is written accurately with barlines and time signatures. 
· Identify Crotchets, Quavers, Minims, their corresponding rests and barlines.
· Perform with high levels of fluency and accuracy rhythms in 4/4.
· Develop their musical ideas showing high levels of Musicianship and flair.
· Perform ideas which includes well executed performance directions ( dynamics, different combinations, canon entry)


	Unit 2: Pitch
	Students should be able to: 
· Decide whether pitches are higher or lower with some support and modelling 
· Usually find C accurately on the keyboard
· Can learn simple melodies and perform them with support and modelling
· Mostly identify notes in the treble clef accurately
· Often identify intervals accurately
· Compose a simple melody to represent a character with limited rhythmic and pitch choices
	Students should be able to: 
· Decide whether pitches are higher or lower with a good level of accuracy
· Always find C on the keyboard accurately
· Can learn simple melodies and perform them back usually accurately
· Identify notes accurately on the treble clef
· Mostly identify intervals accurately
Compose a melody to represent a character with varying rhythms and choices of pitch
	Students should be able to: 
· Decide whether pitches are higher or lower with a high level of accuracy
· Always find C on the keyboard quickly and accurately
· Confidently learn simple melodies and perform them back accurately
· Identify notes accurately and quickly in the treble clef
· Identify intervals accurately
· Compose a melody to represent a character with a broader range of rhythmic and pitch choices


	Unit 3: Keyboard Skills
	Students should be able to:
· Navigate basic functions around a keyboard e.g. mains power, on/off switch, connecting headphones and splitters, keyboard hygiene etc. 
· Play simple warm-ups, scales and melodies which has the pitch or note names written on the music.
· Understand the concept of piano fingering using the numbers 1-5.
· Find and play “Middle C” on a keyboard.
Use supporting keyboard functions such as “Single Finger Chords” when performing left hand parts.
	Students should be able to:
· Use and alter basic keyboard functions such as changing the Voice/Tone and adjusting the tempo on a rhythm/style accompaniment/backing.
· Understand the development of the keyboard and its history.
· Play simple unaccompanied melodies from treble clef staff notation using the correct fingering.
· Add a basic accompaniment on the left hand (such as chords as triads).
Know the enharmonic names for the black keys on a keyboard and apply these when performing.
	Students should be able to:
· Investigate and explore more advanced functions on a keyboard e.g. recording and playback, using different tracks to record and layer a piece, adding effects, MIDI etc.
· Perform on the keyboard from treble clef staff notation with confidence using both the left and right hands.  
· Play left hand chords in a variety of styles e.g. arpeggios, broken chords, Alberti Bass.
Perform more advanced additional pieces fluently with accuracy of rhythm and pitch.

	Unit 4: Harmony
	Students should be able to:
· Sing a melodic line as part of a wider ensemble.
· Play melody or an accompaniment part with support.
· Use single bass notes to accompany a melody.
	Students should be able to:
· Independently sing in a round.
· Play melody and single finger pedal on a keyboard. 
· Use chords in root position.
	Students should be able to:
· Independently hold and maintain a harmonic line and sing in a round.
· Play melody and accompaniment (left and right hand) on a keyboard.
· Competently use chords in a variety of inversions.





	
	Year 8 - Novice
	Year 8 - Capable
	Year 8 - Expert

	Unit 1: Theme and Variation
	Students should be able to: 
· Know that Variation Form takes a theme or melody and changes it musically in different ways in each variation.
· Create and perform simple musical variations on an existing theme or melody using limited musical variation techniques e.g. changing the pitch, tempo, dynamics, timbre and sonority etc.
· Identify some musical variation techniques when listening to music in Variation Form and Ground Bass from different times and places.
· Perform basic repetitive parts from pieces using a Ground Bass, understanding that a Ground Bass is a repeated pattern in the bass part that is repeated upon which musical variations can be added as additional textural layers.


	Students should be able to: 
· Use letters and numbers (A, A1, A2 etc.) to describe different variations within Variation Form when listening, performing and composing.
· Create and perform more stylistic musical variations on an existing theme or melody using musical techniques such as augmentation, diminution, retrograde, adding a drone or ostinato, adding a rhythm, pedal or drone etc. 
· Identify more complex variation techniques when listening to music in Variation Form and Ground Bass from different times and places.
· Perform more complex parts or a range of different parts using Ground Bass with a sense of ensemble and awareness of other parts and how this adds to and affects the overall textural layer of the piece.

	Students should be able to: 
· Create and perform several contrasting variations in different moods and styles selecting and combining a number of different Elements of Music and variation techniques e.g. using inversion, retrograde inversion, adding a counter melody, passing notes or melodic decoration, changing the tonality from major to minor or minor to major etc.  
· Identify and accurately describe, using musical vocabulary, how variation has been achieved when listening to music in Variation Form and Ground Bass from different times and places. 
· Take on a leading role within an ensemble when performing Ground Bass piece, performing a range of different parts with accuracy of pitch and rhythm.

	Unit 2: Film
	Students should be able to: 
· Know and understand some of the purposes of film music.
· Aurally identify a range of different types of film music to match a suitable film genre.  
· Perform simple leitmotifs and themes from a range of film music soundtracks.
· Use storyboards and/or cue sheets to plan a film music soundtrack.
· Understand how theme songs lead to the popularity of films and film music.
	Students should be able to: 
· Know and understand most of the purposes of film music.
· Aurally identify a range of different types of film music using tier 1 and 2 musical vocabulary referring to the elements of music to justify their choices.
· Perform more complex leitmotifs and themes from a range of film soundtracks showing accuracy of pitch and rhythm.
· Use storyboards and/or cue sheets to plan an effective film music soundtrack revising and refining ideas through rehearsal.
· Discriminate between diegetic and non-diegetic film music when watching/listening.
	Students should be able to:
· Know and understand the challenges faced by a film music composer.
· Aurally identify a range of different types of film music using tier 3 musical vocabulary to justify their choices.
· Perform complex leitmotifs and themes from a range of film soundtracks reading from staff notation and performing with two hands accurately.
· Use storyboards and/or cue sheets to plan a fully rehearsed film music soundtrack using appropriate notation. 
· Use more technical musical features – intervals of a 5th, discords, musical clichés – when creating soundtracks.

	Unit 3: Jazz and Blues
	Students should be able to:
· Perform simple harmonic accompaniment parts in group performances of Blues Songs or pieces of Jazz music
· Learn the notes of Chords I, IV and V as triads using these in group performances and arrangements and performing them as part of the 12-Bar Blues chord pattern.
· Recognise the difference between improvised music and music composed more reflectively
· Know and recognise some basic instruments used in Jazz and Blues music.
· Understand and describe the subject matter within the lyrics and form and structure of Blues Songs.
· Understand and describe the basic origins of the Blues.
	Students should be able to:
· Take part in group performances of Blues Songs or pieces of Jazz music showing development and understanding of the skills needed to create such music e.g., 12-Bar Blues Chord Pattern, Improvisation, Structure etc
· Recognise, explore, and perform Chords I, IV and V as seventh chords in group performances and arrangements as a form of musical accompaniment.
· Improvise effectively within a harmonic framework in Jazz and Blues genres using the Blues Scale.
· Identify more complex instruments, timbres and sonorities used in Jazz and Blues Music and the formation of a Swing/Big Band.
· Understand, recognise, and describe some different genres of Jazz e.g., Ragtime, Swing.
	Students should be able to:
· Students will lead a group performance demonstrating an understanding of the structures that underpin Jazz Music. They will be influential members of their group and be able to articulate the key components of their performance eg Head and Instrumental solos. Students working at an expert level will be able to accurately play the head and incorporate effective improvisation.
· Recognise and explore Chords I, I7, IV, IV7, V and V7 (in a range of different keys) performing effectively and manipulating these chords to create accompaniment styles e.g., Walking Bass Line, Vamp.
· Improvise stylistic solos, riffs and fills confidently using features of Jazz and Blues e.g., Swung Rhythms, Syncopation, Ostinato etc.
· Understand, recognise, and describe some more complex genres of Jazz e.g., Be-Bop, Free/Modal Jazz, Dixieland Jazz.

	Unit 4: Offbeat
	Students should be able to:
· Understand that reggae music developed from a blend of other styles of Caribbean music
· Sing a part and perform the bass line part of a Caribbean song
· Know and understand the importance of the weaker or “offbeats” in reggae music
· Perform a rhythmic backing on the weak or “offbeats”
· Aurally identify the bass line in reggae music and perform reggae bass lines with support
· Understand that a riff, or a hook, is a short repeated melodic phrase and how this contributes to the overall texture of reggae music perform reggae hooks with support along with a beat
· Create, rehearse, refine and perform an arrangement of a reggae song with awareness of the different textural layers
· Identify the main themes and subject matter of reggae lyrics
	Students should be able to:
1. Identify musical features in a variety of different Caribbean music
1. Perform the chords part of a Caribbean song accurately changing between chords smoothly
1. Perform repeated chords “offbeat” in a reggae style
1. Understand how the bass line is the fundamental textural layer upon which a piece of reggae is based on and the harmonic foundation which is the basis for the chords and
1. Perform reggae bass line riffs changing between riffs fluently and in time with an awareness of syncopation
1. Understand and identify the different textural layers which make up reggae music performing reggae hooks in time with awareness of syncopation 
1. Create, rehearse, refine and perform an arrangement of a reggae song with a clear plan of the roles of different group members and the texture
1. Compose lyrics in a reggae style with awareness of the Jamaican nation-language
	Students should be able to:
1. Aurally discriminate between different types of Caribbean music in terms of key musical features – Calypso, Soca, Salsa, Merengue and Reggae
1. Take on a leading role in a class performance of a Caribbean song with awareness of texture and how parts fit together
1. Take on a leading role in group reggae arrangements performing solo parts in time and in tune with awareness of how the parts fit together to form the overall texture.
1. Recognise the effect syncopation has on reggae music
1. Perform reggae bass riffs along to a keyboard rhythm adding offbeat chords and/or solo improvisations
Show full awareness of the different textural layers of reggae through performing and listening activities identifying musical features and textural layers when listening to a variety of reggae music




	
	Year 9 – Novice
	Year 9 - Capable
	Year 9 - Expert

	Unit 1: Battle of the Bands
	Students should be able to: 
· Perform an entire set and but are yet to show evidence of performance directions/changes of texture
· Perform an entire set with mistakes often interrupting the flow
· Can play well in an ensemble but may struggle to keep in time with other performers
	Students should be able to: 
· Perform confidently with emerging thought on dynamics, tempo changes and other performance directions as well as changes of texture
· The performance is fluent overall although mistakes sometimes interrupt the flow
· Play efficiently as part of an ensemble although lack direction skills and occasionally fall out of time with others


	Students should be able to: 
· Perform with flair including evidence of well executed dynamics, tempo changes and  other performance directions as well as changes of texture
· The performance is fluent with any mistakes not interrupting the flow 
· Direct and be directed to play efficiently as part of an ensemble, keeping in time throughout


	Unit 2: Mash Ups
	Students should be able to: 
· Perform an entire set but yet to show evidence of performance directions/changes of texture
· Perform an entire set with mistakes often interrupting the flow
· Can play well in an ensemble but may struggle to keep in time with other performers
	Students should be able to: 
· Perform confidently with emerging thought on dynamics, tempo changes and other performance directions as well as changes of texture
· The performance is fluent overall although mistakes sometimes interrupt the flow
· Play efficiently as part of an ensemble although lack direction skills and occasionally fall out of time with others

	Students should be able to:
· Perform with flair including evidence of well executed dynamics, tempo changes and  other performance directions as well as changes of texture
· The performance is fluent with any mistakes not interrupting the flow 
· Direct and be directed to play efficiently as part of an ensemble, keeping in time throughout


	Unit3: What makes a good song?
	Students should be able to:
· Distinguishing between riffs, structure, lyrics and melody in songs and describing their use with guidance.
· Performing simple parts such as basic riffs of well-known songs on their own and in unison.
· Performing a simple part within a group arrangement of a simple part of a popular song e.g. a single chorus from a Lead Sheet
· Use the words “Step” and “Leap” when describing melodic motion.
· Identify some common instruments used within popular songs.
· Demonstrate an understanding of Lead Sheets as a form of musical notation following basic lyrics and chords.
	Students should be able to:
· Describing the use of riffs, structure, lyrics and melody in songs, using appropriate musical vocabulary.
· Performing independent parts of well-known songs on their own and in an ensemble.
· Performing a more complex part within a group arrangement of a popular song consisting of more than one part e.g. verses and repeating chorus from a Lead Sheet. 
· Use the words “Conjunct” and “Disjunct” when describing melodic motion aurally and when looking at melodies in staff notation.
· Understand and use all elements and terms relating to popular song structure through listening and appraising and performing.
· Demonstrate an understanding of Lead Sheets my confidently navigating around different sections when performing, arranging, and listening.
	Students should be able to:
· Analysing and describing the characteristics of riffs, structure, lyrics and melody and applying their learning to other songs.
· Performing independent parts of well-known songs with expression and sensitivity to other parts, taking a lead in an ensemble.
· Performing technically complex parts within a group arrangement of a popular song complete with more advanced elements e.g. an introduction, bridge/middle 8 and coda from a Lead Sheet.  
· Identify how orchestral and acoustic instruments have been used in popular songs.
· Understand the limitations of Lead Sheets over more details forms of notation e.g. staff notation and full-score arrangements..

	Unit 4: Composing with DAW
	Students should be able to:
· Record a 4 bar chord sequence into a DAW. Some inaccuracy with rhythms.
· Compose an effective melody with passing notes between chords.
· Show some understanding of relevant compositional structures.
· Harmony isn’t always effective.
	Students should be able to:
· Record a 4 bar chord sequence and use quantize to ensure rhythmic accuracy.
· Compose an effective melody which borrows from the chord and adds melodic interest.
· Harmony is functional.
	Students should be able to:
· Compose an effective chord sequence of 8 bars.
· Compose a melody and demonstrated ability to provide effective variations.
· Harmony so flare and confidence.


	
